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ABSTRACT

Intercultural communication competence (ICC) is essential to language learning;
naturally, cultural learning is inseparable from the Chinese learning process. Chinese
culture is extensive and profound, as scholars have increasingly emphasized its role in
Chinese teaching. Therefore, this study combined Chinese food culture with Chinese as
a foreign language teaching, which can significantly improve students' learning interests
and improve intercultural communicative competence skills. This study was a mixed-
method approach based on internet-mediated research (IMR) conducted online research
on third-year students and teachers majoring in Chinese as a foreign language at Chiang
Mai University in Thailand. There are three research objectives: (1) to overview the
conceptual ideas of intercultural communicative competence and Chinese food culture;
(2) to study Chinese vocabulary ability through Chinese food culture of Chinese as a
foreign language learner; (3) to explore intercultural communicative competence of
Chinese as a foreign language learners. The researcher designed the questionnaire and the
semi-structured in-depth interview based on the theoretical concept of Byram's
intercultural communicative competence. The conclusive remarks of the study indicated

that CFL students' and teachers' acceptance and perception of enriching students' Chinese



vocabulary ability and ICC through Chinese food culture was a positive trend. However,
food culture and its changes are a complex phenomenon; due to the sample selection,

research design, and other research limitations of this study, research results may get
influenced.
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CHAPTER 1

Introduction

This chapter composed of the following parts:
1.1 Background of the Study
1.2 Research Question
1.3 Research Objectives
1.4 Research Hypothesis
1.5 Research Scope
1.6 Operational Definition
1.7 Research Advantages

1.1 Background of the Study

In today's economic globalization, China is a country with international influence.
The number of CFL learners has increased year by year, and the teaching of CFL has
entered a new stage of development. Regarding the scope of dissemination, the
characteristics of teaching CFL are cosmopolitan. From the perspective of the depth and
intensity of communication, the essence of CFL teaching is cultural teaching. It aims to
penetrate the importance of excellent Chinese traditional culture, show the great charm
of Chinese culture through language teaching, and cultivate other countries' awareness of
China. Therefore, it has the dual attributes of surface language and profound cultural
teaching. In disseminating CFL, the most important thing is to grasp the rules of language
expression and the dissemination characteristics of cultural elements.

Intercultural communicative competence (ICC) involves the knowledge of others,
the knowledge of oneself, the skills to interpret and relate, the skills to discover or interact,
the appreciation of others' values, beliefs, and behaviors, and the relativization of oneself
(Byram, 2006). "The study of ICC is increasingly important in a world characterized by
intercultural encounters due to population migration, travel, technology development, and
cyber-communication” (Witteborn, 2003). Studies on intercultural language and culture
pedagogy (e.g., Corbett, 2003) reveal that language learning aims not merely to develop



excellent linguistic skills or amass cultural information but also to become an
"intercultural speaker"” who can mediate among cultures and viewpoints.

Food is inseparable from people’s lives, especially among the Chinese. Magian Si

stated in Records of the Grand Historian that "ERLAB X" (min yi shi wéi tian)," which

means food is the paramount necessity of the people. Indeed, food is the most basic need
of people in daily life, and Chinese people are very interested in eating. Furthermore, the
Chinese believe eating can meet physical needs and provide harmony and intimacy to
family and interpersonal relationships. Therefore, food culture is indispensable to Chinese
traditional culture. The famous French sinologist Jacques Gernet said: "There is no doubt
that in this sphere, China has shown greater inventiveness than any other civilization."
Indeed, the Chinese are one of those who pay significant attention to food and eating.
Chinese food culture has existed throughout history since ancient times. It is deeply
rooted in Chinese traditional culture and has become vital.

Cultural teaching is integral to teaching CFL and is significant for spreading and
developing China's excellent traditional culture. With the continuous heating up of
"Chinese fever" worldwide and the continuous development of teaching CFL, cultural
teaching has become an indispensable part of teaching CFL. Learning and experiencing
China's excellent traditional culture is even more critical for international students'
cultural education. The Chinese teaching model also needs to be updated and created.
Therefore, combining Chinese food culture and CFL teaching can significantly increase
students' interest in learning and enhance their ICC skills. In other words, using Chinese
food culture to teach CFL will enable international students to experience and understand
Chinese traditional culture in depth and provide more choices for current CFL teaching.
However, as of December 28, 2021, domestic and foreign research and results on
combining CFL teaching with Chinese food culture are limited. As the consequence, this
research mainly focuses on how to better integrate Chinese food culture and CFL teaching

in an attempt to improve students' vocabulary ability and ICC skills.

1.2 Research Questions

1.2.1 What content can be taught to CFL learners in teaching Chinese food culture?



1.2.2 Whether using Chinese food culture can enhance CFL learner’s vocabulary

ability and intercultural communicative competence?

1.3 Research Objectives

1.3.1 To overview the conceptual ideas of intercultural communicative competence
and Chinese food culture.

1.3.2 To study Chinese vocabulary ability through Chinese food culture of Chinese
as a foreign language learner.

1.3.3 To explore intercultural communicative competence of Chinese as a foreign

language learners.

1.4 Research Hypothesis
Using Chinese food culture can enhance CFL learner’s vocabulary ability and

intercultural communicative competence.

1.5 Research Scope
1.5.1 Research Scope in Population and Samples
The population in this research was CFL teachers and learners at Chiang Mai
University. The questionnaire was administered to 44 CFL students and 6 CFL teachers.
The interview was conducted with 5 CFL students and 2 CFL teachers.
1.5.2 Variable:
1) Independent Variable:
Using Chinese food culture as teaching content in CFL classrooms
2) Dependent Variables:
2.1) Vocabulary ability of CFL learners in Chinese food culture
2.2) Intercultural Communicative Competence of CFL learners
1.5.3 Research scope in content
1) Chinese food culture
2) Chinese vocabulary and proverb about Chinese food used in daily life

3) Intercultural communicative competence



1.6 Operational Definition

1.6.1 Chinese Food Culture

Chinese food culture is defined as an essential part of Chinese culture and includes
cuisines originating in China. Because of the Chinese diaspora and the historical power
of the country, Chinese food has influenced many other cuisines in Asia and beyond, with
modifications made to cater to local palates. Chinese food staples, such as rice, soy sauce,
noodles, tea, chili oil, and tofu, and utensils, such as chopsticks and the wok, can now be
found worldwide.

1.6.2 Chinese Vocabulary Ability

In this study, vocabulary ability is defined as the ability to listen, speak, read, write,
understand, and use flexibly the daily life of vocabulary and proverbs related to Chinese
food culture.

1.6.3 Intercultural Communicative Competence
Intercultural communicative competence, or ICC, is defined as the ability to understand
cultures, including your own and others, and use this understanding to communicate
successfully with people from other cultures. ICC could include understanding how
gestures and the distance between speakers vary from culture to culture.

1.6.4 Chinese as a Foreign Language Learners

Chinese as a Foreign Language (CFL) Leaners, also known as Chinese as a Second
Language Learners, is defined as learners of Chinese who are not their native language
or first language at Chiang Mai University, Thailand. In recent years, influenced by the
rise of the Asian economy and the rapid development of China in the past 20 years, the
international popularity of China has also led to "Chinese fever," making Chinese learning
and using groups no longer limited to Chinese and expanding the upsurge of Chinese
learning among non-Chinese ethnic groups. In the early days, the learners of Chinese as
a foreign language were primarily concentrated in Western countries and regions such as
Europe and the United States. With the direction of the policy, it also began to expand to
Arab countries, Latin America, Africa, and Southeast Asia.

1.6.5 Internet-Mediated Research (IMR)



Internet-mediated research (IMR) is research conducted through the medium of the
internet. IMR is defined as "any research involving the remote acquisition of data from
or about human participants using the internet and its associated technologies™ (British
Psychological Society, 2013). There are three main types of internet-mediated research:
online questionnaires, virtual interviews, and virtual ethnographies. There is also
secondary Internet research, which is used to find secondary sources of information, such
as journal databases, newspapers, and digital archives. Some sources, however, exclude

this type in their conceptualization of IMR.

1.7 Research Advantages

Since the study related to Chinese vocabulary ability and intercultural
communicative competence through Chinese food culture in Chinese as a foreign
language has never been conducted in Chiang Mai, Thailand before. This study illustrated
the influence of Chinese food culture learning on Chinese as a foreign language.
Moreover, this study gives considerable benefits as follows:

1) This study will provide some suggestions for future CFL teaching and learning
processes.

2) This study will help CFL teachers effectively improve students' learning interest
in the teaching process.

3) This study will help CFL students to explore some learning methods in the
learning process.

4) The research results will be used as a tool for other researchers who conduct the
research related to Chinese vocabulary ability and intercultural communicative

competence through Chinese food culture in Chinese as a foreign language.



CHAPTER 2

Literature Review

This chapter is composed of the following parts:

2.1 Literature Related to Teaching CFL with Chinese Food Culture

2.2 Literature Related to Vocabulary Ability of CFL Learners in Chinese Food
Culture

2.3 Literature Related to Intercultural Communicative Competence (ICC)

2.4 Literature Related to CFL

2.5 Literature Related to Internet-Mediated Research (IMR)

2.6 Literature Related to Narrative Approach

2.7 Conceptual Framework

2.1 Literature Related to Teaching CFL with Chinese Food Culture
2.1.1 Definition the important and content of Chinese food culture
The definition of culture can be divided into broad and narrow senses. In a general
sense, culture refers to the sum of material wealth and spiritual wealth created in the
historical practices of human society. In a narrow sense, culture refers to social ideologies
(such as ideology, morality, fashion, religion, literature, art, science, technology, etc.) and
the corresponding organizations and systems. Food culture is a cultural category between
the broad and narrow concepts of culture. Zhao Rongguang(2003) mentioned in
"Introduction to Chinese Food Culture" that "the development and utilization of food raw
materials, the technology, science, and art in the process of food production and food
consumption, as well as the customs, traditions, ideas, and philosophies based on food-
that is, people eat food" It is the sum of all food affairs composed of the way, process,
function, and other production and food life structures.” Based on the perspective of ICC,
this chapter aims to research the characteristics of Chinese food culture, Chinese food
concepts, and an overview of some food customs to help CFL's future teaching.
1) Characteristics of Chinese food culture
China has a vast territory, complex landforms, and diverse climates, providing

people with a variety of food and raw materials. Italian missionary Matteo Ricci(1582)



once said: "Since this country has a vast territory from east to west, as well as north and
south, it is safe to assert that there is no other place in the world where so wide varieties
of animals and plants can be found within the confines of a single country. The wide
range of China'’s climatic conditions can grow a wide variety of vegetables, some of which
are most suitable for growing in tropical countries, some in arctic areas, and others in
temperate regions... The things needed for happiness, whether it is food and clothing or
even Kits and luxuries, are abundantly produced within the territory of this kingdom, and
there is no need to import them from abroad.” (He, 1983), the rich raw materials provide
unlimited possibilities for Chinese cuisine, to realize this possibility is the Chinese "eat"
under pressure. The exploitation of the people by the Chinese feudal society made the

Chinese people have the idea that "L IK," (which means food is the paramount

necessity of the people. The people take food as the sky) very early. To achieve the goal
of "full stomach," the Chinese have developed various food raw materials, creating all
kinds of delicacies.

2) Philosophical thinking in Chinese food culture

Several aspects of Chinese food culture can reflect traditional Chinese
philosophy. The first is the Yin-Yang and the five elements. Yin-Yang represents two
complementary aspects, while the five elements refer to metal, wood, water, fire, and
earth. The Chinese believe that food naturally arises from the circulation, mutual
promotion, and mutual restriction of the five elements

Yin and Yang Food Chart

beans/sea veg whole grains

roots/winter squash

tofu/leafy greens/seeds
local fruit/nuts

potate/tomato,

tropical fruits \
butter/oil ~_~_

yin balance yang
(expansive) point {contractive)

Figure 2.1 The Yin-Yang food chart.

In this case, what will become of Chinese food culture under this philosophy?
According to (B 5-%&%&) Zhou Yi- Ci (Eastern Jin Dynasty), "—BA—FHZ2 18 (A

good combination of Yin and Yang is called Tao)," the food that grows five between the



sky and the land can also be divided into Yin and Yang. In food -culture,
Yin-Yang denotes two aspects of the human body (Figure 2.1), while the five elements
mean that food has five categories: hot, warm, moderate, icy, and cold. Yin food nourishes
the Yin to lower the fire in the body, clear heat, and stimulate a laxative effect; on the
other hand, Yang food raises the Yang by refreshing, sweating, and dispelling cold. A
proper balance of Yin and Yang in the diet can make the body healthier the more one
eats.

Another philosophy involving food is the unity of man and nature, which
expresses that people's diet should adapt to the natural environment in which they live.
For instance, people living in humid environments should eat more spicy foods because
these foods can help expel moisture.

3) Varied flavors

There are eight major cuisines in China: Chuan, Lu, Yue, Min, Su, Xiang,
Zhe, and Hui (Figure 2.2). Each cuisine represents the taste of a particular place.

China's Eight Great Cuisines Map

& @
. =\ G
'g(% L
B &
Crangstae Y

.
i Xaenes
o Oy
® Hong Kong

Figure 2.2 Eight major cuisines in China.

Chuan (Sichuan) cuisine is mainly spicy and numbing. Lu (Shandong) cuisine
is famous for its fresh and tender taste. Yue (Cantonese) cuisine is delicate and smooth
and with various colors. Min (Fujian) cuisine is beautiful in color and refreshing. Su
(Jiangsu) cuisine is thick and light and possesses an original flavor. Zhe (Zhejiang)
cuisine is like a scene — fragrant and crisp. Xiang (Hunan) cuisine is oily, while its color
is highly appetizing, mainly hot and sour.

Regional differences also abound in staple food. In the south, particularly in
the Yangtze River basin, rice is the main crop; thus, rice is the main staple food in the
region. Meanwhile, the main northern crop is wheat; hence steamed buns and noodles are
the staple food for most northerners. Seafood in coastal regions has become a unique dish;

inland areas near the rivers are famous for their fresh water, while mountainous grasslands



are prominent for beef and mutton. Indeed, different landforms and climates make
Chinese cuisine rich and diverse and exhibit regional characteristics.

4) Different dishes for different seasons

The Chinese change their dishes on the table as the seasons change. From
food ingredients to cooking methods, different seasonings and side dishes are used
depending on the season. In this case, the Chinese can eat the fresh ingredients
corresponding to each season, while they can also change the food's taste according to the
weather. In the cold winter, the dishes are strong and full-bodied. For instance, hotpot can
make people feel warm. On the other hand, people usually have no appetite in the hot
summer, hence most dishes taste light and refreshing, such as cold dishes. Generally,
winter dishes are mostly stewed or boiled, while summer dishes usually have cold sauces.

5) Aesthetic sense

Chinese cuisine pays significant attention to the taste and aesthetic sense of
the dishes. There is a Chinese phrase explicitly used to describe food — "B EBRIE 2L (sé
xiang wei ju quan)."It means that food should have a beautiful appearance, smell good,
and taste delicious, which will make people want to eat it. The aesthetic sense of food can
be expressed in various ways. Whether the ingredient is Chinese cabbage or carrots, it
can be cut into different shapes to match the entire dish, allowing people to taste delicious

food and enjoy it much (Figure 2.3).

Figure 2.3 An example of a Chinese dish.

6) Combining food and Chinese medicine
Inthe (EHMAAEKZE) (Huang Di Nei Jing Tai Su) of the Tang Dynasty,
it was written: "ZZREE AR - fmE FIZ5," which means food is food only for people who

are hungry, but it is medicine for those who are sick. In ancient China, medicine and food

are homologous. China's traditional medicine is also world-renowned. Many traditional



Chinese medicines are found in daily food, including orange, japonica rice, red bean,
longan, hawthorn, ebony, walnut, almond, and honey. Thus, the curative effect is also a

nutritious food that everyone typically eats (Figure 2.4).

Figure 2.4 Energetic properties of foods

The Chinese people believe that food provides nutrients to the body and can
also cure disease. The idea of keeping healthy has long been in China, and medicinal food
is a delicacy derived from the idea of keeping healthy. Unlike bitter decoctions, a
therapeutic diet regulates the body in its daily diet. The therapeutic diet is edible when
sick and can reduce the occurrence of some diseases when there is no sickness

2.1.2 CFL teaching principles through Chinese food culture
Due to the ICC of CFL classroom, there are many aspects that need to be paid

attention to in the teaching process, and the class about food is unexceptional. Chinese
cuisine is extensive and profound; Lin Yutang once said: "With this mouth and teeth, we
Chinese have eaten from trees to land, from plants to animals, from ants to elephants, and
ate the entire biological world. " (Lin, 1941) Chinese people eat a variety of materials
and flavors, and in foreign language classes with diverse nationalities, students may be
confused or uncomfortable with the food they eat in China, or touch the taboos of their
religion or country. To avoid such situations in the classroom, teachers of CFL are
required to follow the principles of classroom teaching of food.

1) Principles of Psychological and Sensory Reception

The senses are generally related to the psychology. Things that the senses
cannot accept are also unacceptable to the psychology, but something that the psychology
cannot take is not necessarily inappropriate to the senses. Human senses include visual,

hearing, smell, taste, and touch. In foreign language classes, visual and hearing are
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generally used, but in Chinese food classes, smell and taste will be mobilized. Let's talk
about the matters needing attention in food classroom teaching from the sensory and
psychological aspects.

In terms of visuals, avoid visually impactful pictures, videos, etc., in class.
Insects are eaten in Yunnan and other regions of China, such as roasted scorpions, roasted
spiders, roasted silkworm chrysalis, etc., as well as Sichuan rabbit heads, animal viscera,
snakes, and rats. Try not to appear in pictures, videos, and other intuitive forms. In the
classroom, ensure that the visual image that appears in the classroom is acceptable to
everyone and does not cause too much criticism.

In terms of smell, blindly using multimedia for classroom teaching, students'
attention easily distracted. So, teachers will use object-based intuitive methods in the
classroom to stimulate students' interest and attract students' attention. In food classes,
avoid foods with pungent odors. For example, the famous stinky tofu in China, although
many international students like to eat stinky tofu very much, but some students can't
accept it, and the smell may affect the next teacher's class. So, try not to bring foods with
strong smells to class, especially unacceptable pungent tastes. Soybean juice from
Beijing, snail noodles from Guangxi, stinky mandarin fish from Anhui, and moldy tofu
from southern China should be avoided in class.

In terms of taste, it is also necessary to avoid some foods that may be difficult
for students to accept, such as preserved eggs, fermented bean curd, pickled food, and
some foods that students cannot understand, such as "hairy eggs," which many Chinese
also cannot accept this "delicious.”

In China, many people eat dogs, but most foreigners consider dogs to be loyal
friends of human beings, and just like humans, they think eating dogs is unacceptable. In

addition, in some parts of China, pangolins, monkey brains, etc., are also eaten (it's
illegal) . These are protected animals, and such foods should be avoided showing in the

classroom.

2) Principles of Faith Acceptance

Different countries have different religions, and the same country also has
other religions. Some people have religious beliefs, and some people do not believe in
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religion. Some religious taboos must be continually paid attention to in CFL class,
especially in food class.

Students who believe in Islam do not eat pork, Hindus do not eat beef, and
some are vegetarians and animal protectionists. These situations need to be used as a
reference when preparing lessons, and the foods that appear in the classroom should be
appropriately deleted.

3) Physiological Acceptance Principle

In some food culture classes, teachers will lead students to make simple foods,
most of which are dumplings, steamed buns, and zongzi. The characteristics of these
foods are that they are wrapped with things, and some students will not know what
ingredients are there. It is easy to accidentally eat foods that may cause allergies to them,
such as celery and nuts, which may be life-threatening in severe cases. Some students
may not eat spicy or sweet food. If they eat it by mistake, it may cause physical
discomfort. Therefore, teachers need to investigate clearly before such activities to avoid
unnecessary accidents.

The teaching of food culture class is different from other courses. In the food
culture class, most students' senses are mobilized, and they will participate in many
activities. It is more difficult to control than the general class. Teachers must investigate
clearly before class and avoid it as much as possible. In some classroom situations that
may occur, abide by the teaching principles so that you can better master the classroom
and spread Chinese culture.

2.1.3 CFL teaching skills through Chinese food culture

1) Physical display

For CFL teaching, the physical display is one of the fastest, most intuitive,
and easiest ways. And Chinese food culture exists in every aspect of our life, very close
to our daily life. Therefore, it is not very difficult for teachers to prepare many items.
Such as steamed buns, fried dough sticks, steamed bread, etc. These can be displayed in
the classroom to deepen students' understanding and memory of food nouns.

2) Cultural comparison

In CFL teaching, students with different cultural backgrounds have different

understandings of the cultural connotation in Chinese. Therefore, from the perspective of
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ICC, comparing two or more kinds of food, especially with the students' national specialty
food, can better allow students to understand. For example, in traditional Chinese culture,
moon cakes are eaten at the Mid-Autumn Festival, and zongzi is eaten during the Dragon
Boat Festival. In American culture, turkey is eaten on Thanksgiving. Chinese food is an
essential bond of family, and family reunion and reunion are emphasized in traditional
Chinese culture. In Western countries, it appears to be more democratic and more
accessible, which is inseparable from the Western countries' pursuit of equality and
freedom.

3) Multimedia

The import of food culture makes CFL teaching no longer a single language
skill teaching. Of the importance of culture, the teaching methods in the classroom can
be more abundant, making the classroom atmosphere more active and fully mobilizing
the enthusiasm and enthusiasm of the students. CCTV's large-scale food documentary
about Chinese food culture is "A Bite of China." In the documentary, Chinese food is
often presented to audiences, especially overseas audiences, with a relaxed and quick
narrative rhythm and delicate pictures. China's daily diet changes, the rich experience
Chinese people have accumulated in diet, the vastly different eating habits, unique taste
aesthetics, and the oriental values of life that have risen to the level of survival wisdom.
Because multimedia can integrate students' visual and hearing, it is better than a simple
explanation. Teachers can also ask questions or make cultural comparisons after watching
the documentary so that students can more fully understand the meaning of vocabulary
and cultural differences.

4) Situational teaching

The specific teaching should be guided by cultural contrast and based on
verbal communication situations. Teachers should thoroughly consider artistic
vocabulary's stylistic color and pragmatic category and strengthen the acquisition effect
using communicative training. For example, teachers can take students to taste various
Chinese specialties or bring some simple and convenient ingredients so that students can
learn to make Chinese food and experience food culture. In this way, students can
consciously integrate food culture into CFL learning.
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The studies described in this section are summarized in Table 2.1
Table 2.1 Teaching CFL with Chinese food culture

Study

Outcome

Zhou Yi- Ci (Sui Dynasty)

There is also a philosophy of combination of Yin and
Yang in food.

Matteo Ricci (1582)

China's vast land and abundant natural resources are
one of the main reasons why people like to study

various cuisines.

Yutang Lin (1941)

The diversity of Chinese cuisine.

Gaoji He (1983)

1) The rich raw materials provide unlimited possibilities
for Chinese cuisine.

2) The exploitation of the people by the Chinese feudal
society made the Chinese people have the idea that "

LUBAX "

Shangshan Yang (1983)

The combination of food and medicine in Chinese food

culture.

Tianyu Feng (1983)

Culture is divided into broad and narrow senses; the
general purpose refers to the sum of material and
spiritual wealth created by human beings in social
practice. The narrow definition refers to social ideology

and its affiliated organization and institutions.

Rongguang Zhao (2003)

1) The development and utilization of food raw
materials.

2) Technology, science, and art in the process of food
production and food consumption.

3) The customs, traditions, ideas, and philosophies
based on food. That is, people eat food. It is the sum of
all food affairs that are composed of the way, process,
function, and other structures of production and food
life.
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Table 2.1 (Continued)

Study Outcome
Kaicheng Jin (2012) Eight major cuisines in China.
Juan Yan (2020) Integrating Chinese food culture into CFL teaching can

promote the spread of Chinese culture and enhance the

interest of teaching the course.

2.2 Literature Related to Vocabulary Ability of CFL Learners in Chinese Food
Culture

2.2.1 The importance of learning Chinese vocabulary and proverb related to
Chinese food culture

As we all know, culture is the soul and foundation of a country and a nation, the
spiritual backbone of the people, and the internal driving force for the vigorous
development of revolution and construction. General Secretary Xi Jinping pointed out in
the report of the 19th National Congress of the Communist Party of China: "Culture
prosperity will make the country prosperous, and if culture is strong, the nation will be
strong. Without a high degree of cultural self-confidence and prosperity, there will be no
great rejuvenation of the Chinese nation." (Xi, 2017). Food culture occupies a very
important position in China's extensive and profound cultural system. Mr. Sun Yat-sen
said very proudly: "In the evolution of modern Chinese civilization after everything has
fallen, only the progress of food and drink has still been recognized by all civilizations.
The food invented in China is more prosperous than in Europe and the United States, and
the sophisticated cooking methods in China are not comparable to those in Europe and
the United States. As for the eating habits of the Chinese people, although comparing it
with the latest theories devised by the most eminent medical and hygienists in Europe and
the United States today, there is much in common. (Sun, 2002) At present, there are more
than 1,000 colleges and universities in China that offer courses on "Chinese food culture.”
Therefore, teachers add vocabulary and proverbs related to Chinese food culture in CFL
courses. It is an essential part of Chinese culture teaching.

"Clothing, food, housing, and transportation™ are the most basic necessities of life

of ahuman being. In the process of physical and mental maturity, economic development,
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and social civilization, "clothing and food" plays a leverage role of "outside™ and "inside,"
"explicit,” and "intension.” From the relative importance of "food" and "clothing,"”
"clothing™ is an essential external symbol of human evolution into a civilized group, and
"food" is the first internal demand for human survival and vitality. It is more accurate to
describe it as "food, clothing, housing, and transportation”: without "clothing," life will
remain the same; without "food," life will not be guaranteed.

As early as the 1980s, Sichuan cuisine had already gone abroad, but the cultural
activities at that time primarily focused on economic and cultural benefits. In this century,
the rapid development of economic globalization and the world's multi-polarization has
put forward more requirements for ICC ability training in CFL courses. "Kung Pao
Chicken" is known as the "World's No. 1 Chinese Food" in the hearts of foreigners and
frequently appears in famous American dramas such as "The Big Bang Theory";
McDonald's also launched a limited-edition dipping sauce "Sichuan Chili Sauce™ in the
United States in 2017, which caused a frenzy among the American public. It is not
difficult to see that the attraction of Chinese cuisine to foreign friends is gradually
increasing. As a relatively particular course, CFL's learning objects are primarily
foreigners, so it is essential to add relevant vocabulary and proverbs of Chinese food
culture to the CFL course. This can significantly enhance the interest of CFL students in
course study.

2.2.2 Principles for choosing vocabulary and proverbs suitable for CFL
learners

1) Moderation principle

It is the choice of words, which words need to be said, which words do not
need to, which need to be elaborated, and which need to be casually mentioned. These all
require careful consideration by teachers. Simple terms such as “steamed bread™" and
"steamed buns” must be explained and distinguished separately. As for the exact details
of the food-making process, such as the words "fried" and "deep-fried," students can
easily understand them through video animations and other methods. Therefore, to help
international students learn Chinese to understand China's complex food culture, the
process of vocabulary import should be able to reflect at least three aspects: first, the

Chinese people's national concept and national psychology; second, the Chinese people's
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way of life and customs; third, the method of thinking of the Chinese people. This puts
forward higher requirements for teachers' comprehensive ability.

2) Keep pace with the times

In different eras and different regions, the details of the culture are various.
When the cultural differences are too significant, how to choose the teaching vocabulary
requires teachers to have an overall grasp of the existing popular Chinese food culture.
For example, in ancient times, people would “eat raw meat,” but now, some ethnic
minority areas still retain this custom, while others do not. Another example is the various
"milk tea" that is popular now. Teachers can introduce vocabulary that students are
relatively interested in teaching to increase their interest in the classroom. Therefore, in
the process of teaching CFL, teachers should grasp the universal characteristics of
Chinese food culture rather than limit it to details. To attract international students with
the connotation of China's unique food culture to help students better understand the
words, this is what teachers need to consider and judge comprehensively.

3) Cultural background

The cultural background mentioned here refers to two aspects. The first aspect
refers to the level of Chinese proficiency of students. Different levels of Chinese ability
will directly affect students' understanding of words, and it is more difficult for students
with lower levels to understand. On the contrary, students with higher Chinese
proficiency, richer vocabulary, or who have been in China for a long time will understand
Chinese food culture faster. Another aspect is the degree of difference between the
student's native language and Chinese. The acquisition process of second language
vocabulary is complicated because the second language learner learns a new language
symbol in the existing conceptual system to represent a particular concept, and the two
abstract designs cannot be the same. Therefore, when international students learn Chinese
vocabulary, they will be affected by different cultural backgrounds, that is, positive and
negative transfer, cultural transfer, and so on.

International students from Japan are relatively fast in accepting and
understanding Chinese vocabulary, while those from countries such as Europe, Africa,
and the United States are relatively slow. This is because Chinese words have many

similarities with Japanese and Korean terms. For example: "Kanji" in Japanese is very
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similar to Chinese, which is also very helpful for Japanese to learn Chinese. Due to the
different language families, the differences between China and the West are relatively
significant. Chinese is a pictographic script, while English is a phonetic script, and the
grammar is also quite different, which is difficult for beginners to understand. Therefore,
when choosing vocabulary, the difficulty of teaching vocabulary should be determined
according to the situation of the students. Blindly adopting too simple or too complicated
vocabulary teaching will make students lose interest in learning.
In vocabulary teaching, besides the overall grasp of China's food culture,
teachers also need to pay attention to the cultural background of CFL learners.
2.2.3 Vocabulary and proverbs about Chinese food culture suitable for CFL
learners
The goal of teaching food culture is also to learn the language. Food culture has
produced many particular Chinese expressions. These expressions are complex for
Chinese learners to understand. The following will select representative structures and
words for these expressions to analyze and combine with actual teaching and suggestions.
1) "Bz (Eat) +X" structure

"fiREZ T 1 ( Have you eaten? ) " This is the most common phrase Chinese

people use to greet each other when they meet. "RLLB AKX (Food is heaven for

people)." Eating has always been the top priority of the Chinese nation. Historically,
China was a country characterized by a small peasant economy. The people who relied
on heaven for food did the most to store food to prevent famine.

Regarding national governance, the country leader expects most that the
weather will be good and that the people will have enough food and clothing. When
disaster strikes, the most important thing for the government is to open its warehouses
and release grain. Many successful strategies revolved around the food issue in the
struggle to change dynasties and the Jiegan Uprising. Loose policies on the food issue

can win the hearts of the people, and whoever wins the hearts of the people will win the

world. This history has created a ";Z B 3F X" (Pan-food doctrine : meaning everything

in the language is related to food). Jealousy in love is called "FzE&" (eating + vinegar),
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losing profit is called "Iz =" (eating + deficit), being slapped is called "FZz E J¢" (eating

+ hand), being unbearable is called "IzZA~;H" (eating + cannot stand it), surprised is

called "IZfR" (eating + surprise). There are too many idioms for the "eat + X" structure

in Chinese.

There are no less than eleven meanings of "Iz" (eat) inthe (IAINIEIE

Bi) ( Modern Chinese Dictionary), but except for the first meaning of the original

meaning of eating, which is "put food in your mouth and swallow it after chewing
(including sucking and drinking)." The rest are other meanings derived from "eating."
Such as:

1. Eating in a certain place, in a certain way, or with tools: "IzBE (
eating + canteen) , Fz/I it (eating + small stove) ."

2. Relying on something or someone to live: "z (Eat +The
original saving) , Bz & (eat +parents) , SELUMZIL (near mountain eat mountain)

3. Suffer, undergo, endure: "BzZE (eat + bitter) , [§Z% (eat +
deficit) , PzfR® (eat + surprise) ."
4. Absorption: "X A NZZE" paper does not eat ink.

5. Comprehension, understanding, etc.: "Iz#&" thoroughly understand.

6. Cost: "Iz #3" Strenuous.
These meanings are derived from the original meaning of "eat.” For example,
52 LLI#z LLibacking on mountains to eat mountains" in 2 refers to obtaining a livelihood
from the mountain, which compares the source of livelihood to food eaten. "Fz X & (
eating parents) " also refers to obtaining a source of life from parents. In 3, the words "
IZ" such as "Iz (suffers) , BZfR® (surprised) " and other "Iz" are all non-positive
words, which means eating bad things in, feeling uncomfortable, making the two sides of

the conversation feel more specific and vivid. In 5, "Iz 3" means fully understanding and
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absorbing certain knowledge or things. It is like the food eaten is digested and finally
absorbed by the body.

Many words like "Fz+X" are constructed by metaphors and borrowings and
can be roughly divided into the following categories:

(1) Pz + edible words:

This kind of vocabulary usually follows metaphorized words by shape or
nature: for example, "FzZ¥355 (eating duck eggs) " means zero points in exams or
competitions. Since duck eggs have a similar shape to the number 0", the image of duck

eggs is used as a metaphor. Zero points. "#z39FRE (Eat leopard gall) " describes the

courage of people. Leopards are very fierce animals in nature. Leopard gall is used as a
metaphor for the courage of people.

There are many structures of "Bz..T ( eating...rice) " in Chinese. For

example, "IZE R ( eating from many families ) " metaphorically gets help from
many people in growing up. "2 E TR ( Eating official meal) " refers to working in the

government and receiving government wages. "Iz R R ( Eating idle meal) " refers to

people who just eat but do nothing. These words are all made up of metaphors, and such

words as "IZ¥RIR ( eating soft rice) ," "MZBAIEITR ( eating underworld rice) " "Iz

KR ( eating public rice) " "IZEH R ( eating plain rice) " etc.

(2) ¥z + non-edible words
1. z+ place, tool words
Eating places and tools can all be called food. For example, "Iz /Mt (
eat small stove) " is a place for cooking. Generally, everyone eats together with a large

pot and stove. The small stove is usually used for cooking alone, a metaphor for special

treatment. "Rz KR8 ( Eating an iron bowl) " refers to living with a stable job, while
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an iron bowl means a stable and secure job. There are also such words as "Fz K ( eat

big family) ," "z KRR ( eat big pot of rice) ," "FzBE (eat canteen) ," and so on.

2. Iz + taste words

The taste of the food mostly determines the feelings that food makes
people feel. Different tastes bring people different sensory experiences, which are also
the source of metaphors. For instance, "#z & (eating bitter) ," suffering generally brings
people a bad experience. Typically, people use "bitterness" to express their hard life
experiences. Therefore, enduring hardship is a metaphor for suffering from hard things
and difficulties. "IzZ& (Eating fragrance) " fragrance generally gives people a pleasant

feeling. If one asks about the fragrance, everyone likes it very much. In ancient times,

there was a saying, "E& N5 (smell the fragrance and get off the horse) ."

Furthermore, "IzZZ&" is a metaphor for being loved and valued.

(3) ¥z + source of life words
The source of livelihood is also a source of metaphor. "Mz H5F ( Eating

relief) " entails living on relief, "Iz 2%8 (eating imperial food) " means relying on
government wages, and "FzZZ (eating one's capital) " means carrying on what one
accumulated before. The meaning of these words is relatively simple, and most of them
mean "to live (continue) with...".
The above is just a classification of some "Iz+X" vocabulary. Additionally, there are
many other words in this category. Due to metaphors and borrowings, this category of
words is difficult for international students to understand and remember. Teachers can
focus on teaching based on the classification, but they also need to distinguish between
primary and secondary and not cover everything.

2) "fg (Drink) +X" structure

In Chinese, the two characters "Iz (eat) "and "#§ (drink) " often appear

together, but compared to the type "Bz+X," "Fg+X" is relatively rare. The meanings of "

g in (MAXiEIEEE)  ( Modern Chinese Dictionary) are:
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2.1) Swallow liquid or liquid food: drink water and tea. This is the basic
meaning and the foundation.
2.2) Specifically refers to drinking alcohol, two sips.

The "Bg + X" structure derived from "Ig" is basically not much. The most

commonly used ones are: "Fg==7K (drink ink) ," which refers to getting an education,
and "PgFEIEX ( drink northwest wind) ," meaning to having nothing to eat and

starving. The meaning of "drinking" in these structures is basically like the basic meaning.
They can be used as extended examples in teaching to support the learning of "drinking."

Notably, "F&" is a polyphonic word. When "F& (he) " appears as another
pronunciation “Mg (he) *, it represents "KBIAM (yelling loudly) " such as "KWg—
= (shout) ", "Mg%s (calling on) ", "B§fEIF2 (booze) ", etc. This kind of "Bg+X"

needs to be distinguished.
The studies described in this section are summarized in Table 2.2.

Table 2.2 Vocabulary ability of CFL learners in Chinese food culture

Study Outcome

Yat-sen Sun (2002) The development of Chinese food culture has
always been ahead of the world, and China has
been practicing the combination of medicine

and food since ancient times.

(IASRIBIEE) (2016, 7thed) | 1) Fe+X structure
2) Mg +X structure

(Modern Chinese Dictionary)

2.3 Literature Related to Intercultural Communicative Competence

2.3.1 The significance and components of ICC learning

ICC is one of the leading developments in today's world. As early as the late 1980s,
Belgian pragmatist Verschueren discussed: "The ability of human beings to live through
the 21st century depends largely on our ability to deal with the complex situations of
cross-cultural and cross-international communication."(Verschueren, 1987) Likewise,

Chinese scholar Zhang Hongling believes that "[ICC] is a requirement for training talents
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in the 21st century."(Zhang, 2000) Zhuang Enping further declared, "[ICC] is a must-
have for Chinese talents in the 21st century.”(Zhuang, 2007) Accordingly, ICC has been
recognized as a vital quality for talents in the 21st century.

From the aspect of foreign language teaching, “the fundamental purpose of learning
foreign languages is to achieve intercultural communication, that is, to communicate with
people of different backgrounds™ (Liu, 2007). In this case, the nature of a second language
major contains interculturality itself; its essence is dedicated to cultivating talents for
intercultural communication.

2.3.2 Theories and concepts support to ICC learning

Intercultural competence has been identified as one of the most significant and core
concepts in intercultural communication. The term "intercultural communication™ first
appeared in the famous book The Silent Language by Edward T. Hall.(1973) regarding
the constituent elements of ICC, the opinions of scholars worldwide are not uniform.
Early scholars believed that ICC involves language competence, sociolinguistic
competence, textual competence, and communicative strategies (Canale & Swain, 1980).
Meanwhile, later scholars believe that ICC comprises three levels: transcend
ethnocentrism, appreciate other cultures, and perform appropriately in one or more
cultural environments (Benet & Alen 2003). According to Chinese scholars, ICC entails
"to master certain cultural and communicative knowledge, be able to apply this
knowledge to the actual cross-cultural communication environment, and not afraid in
psychologically, be active, positive, and enjoyable. Accept challenges and show tolerance
and appreciation for different cultures” (Zhang, 2007). In this sense, ICC includes
explicitly three levels of abilities: attitude, knowledge, and behavior.

2.3.3 The characteristic of ICC

ICC refers to the communicative competence among people of various cultural
backgrounds. This kind of communication is mainly carried out through language; hence,
it is also called cross-cultural language communication.

ICC typically includes the following characteristics:

1. cultural differences and communication barriers.
2. communication principles and values.

3. mother language's mindset and prejudice against different cultures.
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4. the closeness and mutuality of the communication process seeking
common ground; and

5. the result of communication — the mutual influence of culture.
Based on the characteristics, we can see how the fundamental feature of ICC entails
discovering, recognizing, and treating the differences among the cultures.

2.3.4 The ICC model (Byram ,1997)

According to Byram's model of ICC, shown in Figure 2.5, ICC is composed of
communicative competence and intercultural competence, which are interrelated.
Communicative competence comprises linguistic competence, sociolinguistic
competence, and discourse competence. On the other hand, intercultural competence has
five parts: skills of interpreting or relating, knowledge, critical cultural awareness,

attitudes such as curiosity and openness, and skills of discovery or interaction.
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Figure 2.5 Byram's model of ICC.

The five primary parts of intercultural competence are interrelated. Byram further
mentioned that "the basis of intercultural competence is in the attitudes of the person
interacting with people of another culture.” If one of these five parts is missing,
intercultural competence will not fully develop. Regarding the CFLT process, Byram's

model is highly suitable since learning a second language is not only focused on the
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language itself. Instead, it is composed of knowledge, skills, and attitudes. Learning a

second language does not merely pertain to talking about things on paper but also about

improving the ICC skills and becoming an ICC talent in the future.

The studies described in this section are summarized in Table 2.3.

Table 2.3 Intercultural Communicative Competence

Study

Outcome

Edward T. Hall (1973)

The term "intercultural communication” was
proposed for the first time in the famous book
The Silent Language.

Canale, M. & Swain, M (1980)

ICC involves language competence,
sociolinguistic competence, textual

competence, and communicative strategies.

Verschueren (1987)

In the 21st century, ability to deal with the
complex situations of cross-cultural and cross-

international communication is very important.

Byram(1997)

1) ICC Model : ICC is composed of

communicative competence and intercultural
competence. Communicative competence
comprises linguistic competence,
sociolinguistic competence, and discourse
competence. On the other hand, intercultural
competence has five parts: skills of interpreting
or relating, knowledge, critical cultural
awareness, attitudes such as curiosity and
openness, and skills of discovery or interaction.
2) The basis of intercultural competence is in
the attitudes of the person interacting with
people of another culture.
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Table 2.3 (continued)

Study

Outcome

Hongling Zhang (2000)

ICC is a requirement for training talents in the

21st century.

Benet, J. & Alen, W (2003)

ICC comprises three levels: transcend
ethnocentrism, appreciate other cultures, and
perform appropriately in one or more cultural

environments.

Enping Zhuang (2007)

ICC is a must-have for Chinese talents in the

21st century.

Yangiu Liu (2007)

The fundamental purpose of learning foreign
languages is to achieve intercultural
communication, that is to communicate with

people of different backgrounds

Hongling Zhang (2007)

ICC entails "to master certain cultural
and communicative knowledge, be able to
apply this knowledge to the actual cross-
cultural communication environment, and not
afraid in psychologically, be active, positive,
and enjoyable. to accept challenges and show
tolerance and appreciation for different

cultures.

2.4 Literature related to CFL

2.4.1 The history of CFL

Chinese as a Foreign Language (CFL) Leaners, also known as Chinese as a Second
Language Learners, is defined as learners of Chinese who are not their native language
or first language. Teaching Chinese as a foreign language in China has a long history,
beginning in the Han Dynasty and flourishing in the Tang Dynasty. At that time,
thousands of international students and monks were studying at the Chinese Academy of

Sciences or studying scriptures in monasteries. From Anxi and Tianzhu in the west to
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Korea and Japan in the east, some people come to learn Chinese. They look either for the

purpose of business or missionary, focusing on the spoken language, or for the purpose

of studying Sinology, concentrating on the written language. Jin Nige's "Fa{EH B %"

(late Ming Dynasty) and Wei Tuoma's "1E= BiREE" (late Qing Dynasty) can be

regarded as representative Chinese textbooks with wider influence that time. After the
Opium War, Chinese language teaching in Britain received significant attention. King's
College London used "John's Gospel” and "Chinese Handbook™ as Chinese textbooks.
Professor James Summers(1863) served as the keynote speaker, he delivered an important
speech on "A Handbook of the Chinese Language.” China has taught Chinese as a foreign
language in universities since 1950. After the founding of the People's Republic of China,
Romania, Bulgaria, Poland, Czechoslovakia, Hungary, and five other Eastern European
countries sent the first batch of international students. For this purpose, the Ministry of
Education has set up a Chinese language course for international students from Eastern
Europe at Tsinghua University. Students take 1 to 2 years of language training in
specialized courses and then transfer to other universities to study literature, history, and
other majors.

In 1952, the above-mentioned specialized courses were transferred to Peking
University and renamed Chinese Language Specialized Courses for Foreign Students.
The countries of international students have included the GDR, the Soviet Union,
Mongolia, North Korea, Vietnam, Albania, Yugoslavia, etc. Then there are the
Netherlands, Italy, Canada, Cuba, etc. In the early 1950s, Nanning Yucai School
Affiliated Chinese School and Guilin Language College were established for Vietnamese
students. In the early 1960s, many students from African and Arab countries came to
China. The Beijing Foreign Studies University established the Office of African Students
to teach them Chinese. In 1962, the Beijing Higher Preparatory School for Foreign
Students was established, responsible for Chinese preparatory education for international
students. The school was renamed Beijing Language Institute in 1965. Other institutions
of higher learning with international students, such as Peking University, continue to
teach Chinese to international students and improve their language proficiency in

combination with their majors. In 1965, the Vietnamese government sent many
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international students, and more than 20 institutions of higher learning in China were
responsible for Chinese preparatory education for Vietnamese students. Teaching
Chinese as a foreign language has reached an unprecedented scale.

After 1973, the number of international students studying in China increased yearly.
In the early 1970s, more students were from Asian and African Third World countries.
With the development of Sino-Japanese relations, the establishment of Sino-US
diplomatic relations, and the implementation of the policy of opening to the outside
world, many students from Japan, Europe, and the United States have increased.

The purpose of international students studying in China is not limited to language
preparation for admission to Chinese universities; many students have already learned
Chinese before coming to China. Therefore, teaching Chinese as a foreign language
should consider various aspects in terms of the academic system, curriculum, and
teaching materials requirements. There are regular classes for language preparation for
study majors, different advanced types for Wei who have already learned Chinese and
come to China to improve their practical ability in a particular area, and four-year Chinese
language major classes for bachelor's degree students, which are adjusted and added. The
relevant courses have been prepared, and corresponding textbooks have been designed.

In the summer of 1978, China held its first summer Chinese language training class.
Since 1982, this short-term training course has been changed to year-round enrollment.
At present, more than 60 universities offer long-term or short-term Chinese courses for
international students.

2.4.2 The characteristic of CFL

Teaching Chinese as a foreign language is teaching Chinese to foreigners, and its
nature is a kind of foreign language teaching, which can also be said to be a kind of second
language teaching.

1) CFL learners

Chinese is usually a second language or a foreign language for students of
Chinese as a foreign language. Because the time to learn Chinese is relatively short, it is
necessary to strengthen the knowledge of Chinese pronunciation and vocabulary. While
Chinese is an analytical language with tones, the writing form is square characters, and

Chinese grammar has some unique features. Therefore, students whose mother tongue is
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an inflected language with no tones and written in Pinyin are particularly unfamiliar with
Chinese. This requires more attention to teaching methods, so the basic knowledge of
learners of Chinese as a foreign language in listening and speaking is also uneven. It is
generally reflected that Asian students have the experience of learning Chinese, while
European and American students generally have no Chinese language foundation. In
addition, European and American students have significant difficulties reading and
writing because their mother tongues (phonetic) and Chinese (morpheme) are very
different, mainly reflected in the spelling of Chinese characters: cultural background,
generally strong acceptance. In the same class, students will show other characteristics.
Moreover, the purpose of each international student coming to China to learn Chinese is
very other, such as work needs, travel, purely personal hobbies, and different purposes.
The effect of learning will also be very different; for different students and cultural
backgrounds, professors need to adopt different teaching methods

2) CFL teachers

Based on the characteristics of CFL learners, teachers need to adjust their
teaching methods and maximize their subjectivity to guide students correctly. In teaching
Chinese as a foreign language, we find that the mother tongue will have a specific effect
on learning the target language, which is positive transfer and negative transfer. The
students in the primary stage are greatly affected by the transfer of their mother tongue.
Teachers should compare the students' mother tongue and Chinese to improve the positive
transfer of the student's mother tongue and avoid the occurrence of negative transfer. At
the same time, teachers should run through communicative skills while imparting basic
knowledge of Chinese.

3) CFL teaching material

The teaching materials of CFL also run through the two main lines of
structure and function. In speaking and listening teaching, certain knowledge of
pronunciation and vocabulary can be set, and repeated exercises of pronunciation can be
carried out, such as sentence stress, pronunciation, and intonation exercises, as well as to
maximize students' vocabulary. This will have a certain promotion of daily
communication. In terms of topics, topics that are of interest to international students or

that are close to their life should be selected. Because some CFL students have just arrived
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in China, there will be a lot of language barriers in their life. For example, choosing
practical topics can stimulate their interest in learning Chinese. Of course, a certain
number of cultural supplements are also necessary, and today's textbooks have
shortcomings, such as small communicative coverage and inappropriate topics, which
deserve more attention from teachers.

4)  CFL teaching environment

In teaching, teachers can use the method of simulating real context and preset
scenes so that students can feel immersive so that students can quickly connect the
knowledge they have learned with practical communication. The use of multimedia and
network teaching can greatly help the teaching at this stage. Multimedia technology is a
teaching resource that integrates various media information such as text, graphics,
images, sound, animation, video, etc., and practicality. It can also provide presets for real

scenes and is a good teaching aid for the CFL teaching process.

The studies described in this section are summarized in Table 2.4.

Table 2.4 Chinese as a Foreign Language

Study Outcome

James Summer (1863) Summarized grammar and chrestomathy in
Chinese. Prepared with a view to initiate the
student of Chinese in the rudiments of this

language.

Tsinghua University (1950) The first batch of foreign language courses in
China has been opened, and international
students from five Eastern European countries
including Romania, Bulgaria, Poland,
Czechoslovakia, and Hungary have been

accepted.

Peking University (1952) The courses of Chinese as a foreign language
were transferred to Peking University and

renamed as Chinese Language Specialized

30



Table 2.4 (continued)

Study

Outcome

Courses for Foreign Students. The countries of
foreign students have added the GDR, the
Soviet Union, Mongolia, North Korea,
Vietnam, Albania, Yugoslavia, the

Netherlands, Italy, Canada, Cuba, etc.

Nanning Yucai School (1952)

Affiliated Chinese School and Guilin Language
College were established for Vietnamese

students.

Beijing Foreign Studies University
(1960)

Established the Office of African students.

Beijing Higher Preparatory School
for Foreign Students (1962)

Responsible for the preparatory Chinese
education for

international students.

Vietnamese government (1965)

Sent many international students, and more
than 20 institutions of higher learning in China
were responsible for Chinese preparatory

education for Vietnamese students.

China (1978)

Held the first summer Chinese language

training class.

China (1982)

The short-term training course has been
changed to year-round enrollment.

2.5 Literature Related to Internet-Mediated Research (IMR)

2.5.1 Definition of IMR

"Internet-mediated research (IMR) (or digitally mediated research) is the research
conducted through the medium of the Internet."(Clifford & French & Valentine, 2010).

Bailey J, Mann S, Wayal S, et al. proposed in 2013, "Digitally mediated research methods

means the use of online and other digital technologies, such as online surveys, text

messages, and interactive voice response systems for research purposes.”
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Quantitative research occupies an important place in research, and
questionnaires and interviews are widely used in quantitative analysis as the main
methods of quantitative research. With the development of the internet and information
technology, more and more researchers are conducting research through the internet. This
can collect more diverse and valuable responses in a shorter period.

2.5.2 Examples of IMR

1) Using a video conference to conduct an interview or group discussion
(e.g., via Skype, Facebook, Messenger).

2) Use a social media platform (for example, Facebook) as an online
discussion forum.

3) Conducting online surveys or consultations (e.g., using Google
Forms or Survey Monkey).

4) Analyzing websites/blogs/articles on a subject using the internet as a
data source.

2.5.3 Ethics of IMR

According to Ethics guidelines for internet-mediated research, published by
The British Psychological Society in 2021. There are several important ethical
considerations that need to be considered when conducting online research with
participants.

Privacy of participants: It is critical that participants be fully informed that
their personal information may be available when utilizing the Internet as a tool to find
participants and understand their perspectives (for example, through the usage of
Facebook's online discussion forums). It is advisable to utilize a separate digital platform
(like Google Forms) where users may express their ideas without giving out any personal
information to maintain privacy. Participants should be aware of whether the digital
platform they are using has any publicly accessible content.

Consent of participant: It's critical to make sure that participants receive a
consent form, as well as enough information about why they are taking part in the study.
Before their participation, this must be sent or provided to participants.

Digital access: When implementing digital methods, it is important to reflect

on issues regarding digital access. If the research seeks to involve people with disabilities
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or language barriers, it is important to provide materials that are easily accessible (e.g.,
easy-to-read documents) and to explore different options for how participants can
otherwise contribute information to the research if they are unable to do so digitally.
Data security: Any data collect through research that contains information
that may make someone identifiable is subject to the GDPR (General Data Protection

Regulation) and must be kept securely.

The studies described in this section are summarized in Table 2.5.

Table 2.5 Internet-mediated research

Study Outcome
Clifford &French &Valentine Internet-mediated research (IMR) (or digitally
(2010) mediated research) is the research conducted

through the medium of the Internet.

Bailey &Mann &Wayal (2013) Digitally mediated research methods means the
use of online and other digital technologies,
such as online surveys, text messages, and
interactive voice response systems for research

purposes.

The British Psychological Society | Ethics guidelines for internet-mediated
(1952) research:

1) Privacy of participants

2) Consent of participant

3) Digital access

2.6 Narrative approach

2.6.1 Definition of the narrative approach

The narrative approach is not a new educational research method,; it is typical in the
traditional method system, such as Confucius' Analects, Plato's Utopia, Rousseau's Emile
and Confessions, and other great works embody the idea of the narrative approach. Since
the era of Francis Bacon, natural science methods have gradually infiltrated into

humanities methods. Educational researchers have begun to look for a value-neutral
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standard to be generally applied to academic research methods, advocating the use of
natural science methods to study education. Pure thinking about the world with rational
thought, they use scientific, refined, and standardized language to describe educational
facts, slowly search for "natural” laws in educational phenomena, and create a set of
technical principles and operating norms. This research paradigm was once popular in
educational research, but its drawbacks were gradually exposed with the continuous
development of educational theory and practice. The questioning of this scientism
educational research method changed the educational research paradigm in the 1980s. At
the turn of the 1990s, the narrative approach was re-emphasized by researchers.

In the last three decades, the narrative has acquired an increasingly high profile in
social research, following a series of 'narrative turns' in other disciplinary fields, like
history and literary studies (Hyvérinen, 2010). Narrative research is increasingly used in
studies of educational practice and experience, chiefly because teachers, like all other
human beings, are storytellers who individually and socially lead storied lives (Connelly
& Clandinin, 1990). Narrative research is thus the study of how human beings experience
the world, and narrative researchers collect these stories and write narratives of
experience (Gudmundsdottir, 2001). The narrative is used to describe a variety of ways
humans perform the "telling of events." (Bruner, 1987) Carr(1986)suggests that the
narrative is not just a way of describing events but is a part of the events. The retelling
merges events with reality, however "true" or "accurate™ they may be. Narrative accounts
detail unique experiences and perceptions pertaining to various aspects of humanity and
culture(Steffen, 1997). When reading about narratives and narrative research, one is left
with the impression that the focus of attention becomes diffuse, spreading in many
directions: Very often, the concept of narrative is used in connection with how to
represent a qualitative research study. Thus, it is maintained that a case study, a
biographical study, a phenomenological study, or an ethnographic study may have a
narrative form of representation (Creswell, 1998).

There is no unified and accurate definition of the narrative approach. For example,
Chinese scholars have defined the concept of the narrative approach with four
propositions: "narrative research can be shown as a real story or a fictional story,”

"narrative research can be both narrate the story without commenting or explaining the
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story, and also re-comment and explain the story told by yourself or others (similar to

‘literary criticism’)," "narrative research is aimed at logical research (or theoretical

research, critical research) )," "narrative research is a form of qualitative research.” (Liu,
2007) From the perspective of human analysis philosophy, the definition of the narrative
research method can be divided into "narration” and "fact.” It is the story that can be a
story of reality, a story of impressions, a story of confession, a story of norms, or a story
told jointly.
2.6.2 Three stages of the narrative approach

(1) Pre-research stage

At this stage, attention should be paid to the two research links of literature
review and reflection on self-experience. The literature review is a vital link in the pre-
research stage. It reflects the researcher's research resources and examines their ability to
analyze and synthesize research data. Reflecting on self-experience is a part of the
researcher's self-examination. The researcher should conduct a self-analysis of the
identified research questions and be clear about their strengths and weaknesses so that
they can develop their strengths, overcome their shortcomings in future research, and turn
their own forces into research strengths.

(2) Substantive research stage

Data collection is the most critical part of substantive research. Collecting
data is not only the process of interview and observation but also fieldwork in
anthropological research and field investigation in sociological research. The interview
has the characteristics of strong adaptability; experienced interviewers can conduct
further follow-up investigations on the respondents' answers to obtain more information
and explain ambiguous questions. The mutual trusting relationship between the
interviewer and the interviewee can be established to obtain information that cannot be
collected by other means.

(3) Post-research stage

The post-research stage refers to the quality inspection of the research report
after it is formed, including the reliability and validity inspection and the handling of
ethical and legal issues in the research report. Reliability refers to the degree of stability

or reliability of the interview or observation results, that is, whether the research
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conclusions truly and objectively reflect the actual situation of the research objects.
Validity refers to the accuracy and effectiveness of the research conclusions, that is,
whether the research has achieved the intended research purpose. Mastering a wealth of
literature, research objects, and interview content, using appropriate methods to analyze
research data, and writing research reports along the scientific route will all improve the
reliability and validity of research reports. Ethical and legal issues are unavoidable in the
process of the narrative approach. If not handled properly, it will cause physical and
mental harm to the respondents, and it will also bring difficulties to the research itself.
For example, some research populations are disadvantaged groups, and the data collection
process involves conflicts of interest, protection of the privacy of research objects,
constraints of professional ethics, etc. Properly addressing these issues is more important
than the research itself, meaning research must be conducted within legal and ethical

boundaries.

Table 2.6 Narrative Approach

Study Outcome

Carr (1986) The narrative is not just a way of describing

events but is a part of the events.

Bruner (1987) The narrative is used to describe a variety of

ways humans perform the "telling of events."

Connelly & Clandinin (1990) Narrative research is increasingly used in
studies of educational practice and experience,
chiefly because teachers, like all other human
beings, are storytellers who individually and
socially lead storied lives.

Steffen (1997) Narrative accounts detail unique experiences
and perceptions pertaining to various aspects of

humanity and culture.
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Table 2.6 (continued)

Study

Outcome

Creswell (1998)

A case study, a biographical study, a
phenomenological study, or an ethnographic
study may have a narrative form of

representation.

Gudmundsdottir (2001)

Narrative research is thus the study of how
human beings experience the world, and
narrative researchers collect these stories and

write narratives of experience.

Liu (2007)

Four propositions of the concept of the
narrative approach.

Hyvérinen (2010)

In the last three decades, the narrative has
acquired an increasingly high profile in social
research, following a series of 'narrative turns'
in other disciplinary fields, like history and

literary studies.
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2.7 Conceptual Framework

:- ) Input ) -: . Process : : ; Output -:

X X X o . o o . To explore the influence of Chinese food culture teaching on the ICC and
To overview the conceptual ideas of intercultural communicative To design and conduct questionnaires and interviews based on Internet-mediated|

N Chinese vocabulary ability of CFL students in teaching and learning CFL
competence, and Chinese food culture. research(IMR) methods.

process through the answers of questionnaires and interviews
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Internet-mediated
>|  research@MR) Chinese Food Culture in Vocabulary and ICC
T - General information of respondents
Intercultural Communicative Competence (ICC)

Chinese food culture - The condition and problems of teaching Chinese culfure to foreign students

1) Defining Intercultural Communicative Competence and Chinese Food
Culture Questionnaire
2)  Related theories

‘The Chinese vocabulary ability in food culture

. . 1) Presenting to the thesis committee for any suggestions for improvement
- Thesignificance and components of ICC leaming

) 3 2)  Correcting and adjusting in accordance with comments and recommendations - TheICC in Chinese food cultore
- Theories and concepts support ICC learning
; 3)  After receiving feedback and recommendations from the advisory committee, the Index of
- The characteristic of ICC N B
Ttem-Objective Congruence (I0C) will use so to find the content validity v 1 B
- TheICC model (Byram.1997)
- . . 4)  Ask for permission
- Definition of the importance and content of Chinese food culture
5)  Questionnaire Distribution (Via Google Form) Survey analysis
3) Literature related to vocabulary ability of CFL learners in Chinese
food culture The quantitative data were analyzed by using Excel
= N % :
- Frequencies
- The importance of leaming Chinese vocabulary and proverbs
‘The measure of central tendency (mean, mode, and median)
related to Chinese food culture
‘The measure of dispersion (range, and standard deviation)
- Principles for choosing vocabulary and proverbs suitable for —
Semi-structured in-depth interviews —— ==
CFL leamers T

. 1) Determine the interview structure and questions
- Vocabulary and proverbs about Chinese food

lculture suitable for CFL learners 2)  Finding respondents through Snowball Sampling (Goodman, 1961) Content analysis
3)  Ask for permission

By analyzing and summarizing the data of the interview, get the final conclusion.
4)  Conduct an interview (Via Facebook & Zoom)
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CHAPTER 3
Methodology

This study was a mixed method approach based on internet-mediated research
(IMR) aimed to discover the Chinese vocabulary ability through Chinese food culture and
intercultural communicative competence of CFL Learners. The survey was conducted
online at Chiang Mai University, Thailand.

This study used document analysis to overview the conceptual ideas of intercultural
communicative competence and Chinese food culture. Questionnaire-based survey
analysis and interview-based content analysis were used to study Chinese vocabulary
ability through the Chinese food culture of Chinese as a foreign language learners. As
well as to explore the intercultural communicative competence of Chinese as a foreign
language learners.

This chapter composed of the following parts:

3.1 Research Design

3.2 Population and Sample

3.3 Research Method and Data Collection
3.4 Data Analysis

3.5 Ethical Consideration

3.1 Research Design

This research used a mixed-method approach based on IMR. The researcher firstly
used online literature websites such as Google Scholar and Z-library to obtain relevant
literature knowledge by searching keywords for document analysis. Then researcher
distributed questionnaires to participants via Google Forms and interviewed participants
via Messenger and Zoom, intending to collect data from CFL learners and teachers to
analyze the Chinese vocabulary competence and intercultural communicative
competence of CFL learners at Chiang Mai University in Thailand through Chinese food

culture.
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3.1.1 Time frame

The duration of data collection of this study lasted from July 1st to September 30th,
2022,

3.1.2 Research Instruments

Research tools for experiment

1) Questionnaire

The questionnaire of this research includes four parts

Part 1 General Information.

In this part, there are 10 questions about basic personal information including
gender, age, and education.

Part 2 The current situation and problems of teaching Chinese culture to
foreign students.

This part is divided into 10 questions in total, mainly investigating the process
of CFL teaching. To obtain the data on different perspectives of students and teachers,
the current situation of Chinese cultural teaching and some of its existing problems.

Part 3: The Chinese vocabulary ability in food culture of students
learning Chinese as a foreign language.

In this part, there are a total of 6 questions about the Chinese food culture
vocabulary ability of CFL students.

Part 4 The ICC in Chinese food culture of students learning Chinese as
a foreign language.

The last part is divided into 15 questions in total, based on Byram ICC model.
The items were about contemporary CFL teachers and students questions related to ICC
skills.

2) Interview

For CFL learners, the questions of the interview focus on investigating the
acceptance of CFL learners to improve Chinese vocabulary ability through Chinese food
culture. In order to explore the ICC of CFL Learners.

For CFL teachers, the questions of the interview focus on investigating the
strengths and weaknesses of Chinese vocabulary ability teaching through Chinese food

culture. In an attempt to explore the ways to improve the ICC skills of CFL learners.
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Research tools for data collection

The Chinese Food Culture in Vocabulary and Intercultural Communicative
Competence Research questionnaire was established based on Bayram's ICC model.
(Bayram, 1997)

This questionnaire was used to find out students' and teachers' perceptions of
Chinese food vocabulary ability and ICC skills during CFL teaching.
All items used a four-point Likert-type scale ranging from 0= Never to 3= Always. Thus,
according to the four levels of frequency, the interpretation of these responses was

calculated by using the following formula:

the highest score — the lowest score

Interval the number of interval

For this reason, the interval scale in this study was:

Interval = % =0.75

Therefore, the range of four levels is detailed below:

Mean range Interpretation
2.26-3.00 Highest degree
1.51-2.25 High degree
0.76-1.50 Low degree
0.00-0.75 Lowest degree

Finally, the result from the questionnaire was analyzed in the form of a correlation
manner to analyze the Chinese vocabulary ability through Chinese food culture and ICC

of CFL learners.
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3.1.3 Quality of the research instruments

Validity& Reliability

Step one: The questionnaire was presented to the thesis committee for any
suggestions for improvement.

Step two: The questionnaire was corrected and adjusted in accordance with
comments and recommendations made by the advisory committee.

Step three: After receiving feedback and recommendations from the advisory
committee, the Index of Item-Objective Congruence (IOC) was used to find the content
validity. In this process, the questionnaire was checked by three experts including two
Thai experts, and one Chinese expert in the field of CFL teaching.

The Item-Objective Congruence (IOC) was used to evaluate the items of the
questionnaire based on the score range from -1 to +1.

Congruent =+ 1
Questionable =0
Incongruent = -1
The I0C form and cover letter were sent to all three experts (two Thai experts and
one Chinese expert), who possessed enough knowledge on the given subjects and were
experts in research. These experts were requested to provide their feedback and comments
on the definitions of the construct and its items in the I0C form. They were asked to
evaluate whether each item of the construct measured what was planned to measure,
whether items were clearly written and understandable, whether there was any repetition
among the items of each construct, and whether there was a need to develop another item
to measure any construct. The IOC form and the cover letter were sent to CFL experts.
The basic formula for calculating the 10C was adopted and developed by (Crocker &
Algina, 1986). It is as follows:

ik =

oN—z (W

Where lik is the index of item-objective congruence for item i on objective k, N =
the number of objectives, k = the judges’ mean rating of item i on objective k, and p =

the judges’ mean rating of item 1 on all objectives.
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I0C Result

The three CFL experts evaluated the validity of the items. After the experts had
completed the rating process, the ratings of all the items given by three (3) experts were
pooled in a table, and the 10C was calculated to obtain the IOC results of measures for
each item and each objective, as suggested by Rovinelli and Hambleton (1977). The
item was said to be effective in terms of the IOC if the score of the item was greater than
0.5 (Guntayoung & Chinchai, 2013). The scores of the items on the IOC are presented in
Table 3.1.

Table 3.1 Score of content validity on the 10C form

Constructs No. of Items Score Rated by (3) Experts Content Validity
4. 2 3 Score
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Table 3.1 (continued)

Constructs No. of Items Score Rated by (3) Experts Content Validity

1 2 3 Score
The Chinese 1 1 1 1 1
vocabulary ability 2 1 1 1 1
in food culture 3 1 1 1 1
4 1 1 1 1
5 1 1 1 1
6 1 . 1 1
The Interculturlal 1 1 1 1 L
Communicative 2 1 1 1 1
Competence in 3 1 1 1 1

Chinese food 4 1 1 0 0.67
culture 5 1 1 1 1
6 1 1 1 1
7 1 1 1 1
8 1 1 1 1
9 1 1 1 1

10 1 1 0 0.67
11 1 1 1 1
12 1 1 1 1
13 1 1 1 1
14 1 1 1 1
15 1 1 1 1

Once the questions in the questionnaire were developed, it was revised by the
committee and advisor. The proposed items of the questionnaire achieved the scores on
IOC by three experts; it was found that 11 items of the questionnaire had low I0C scores,
and they needed to be rewritten as suggested by the IOC experts in this study, and those
low-reliability items were revised. None of the items were removed from the

questionnaire after the IOC score because there was no item with a score lower than 0.5.
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3.2 Population and Sample

The sampling method in this questionnaire survey is carried out through purposive
sampling. Since 1st and 2nd year CFL students are exposed to relatively few Chinese
courses, and most 4th year CFL students have already entered the internship stage, it isn't
easy to conduct the survey. So this survey was conducted among CFL learners and
teachers in the 3rd year at Chiang Mai University.

There are 49 CFL students and 6 CFL teachers in the 3rd year of Chiang Mai
University. Therefore, the population sizes for this study were 49 CFL students and 6
CFL teachers in the 3rd year at Chiang Mai University.

The sampling formula of Taro Yamane (1960) was employed to determine the
sample size of the research. Its error rate is 5%, and the result indicated that the sample
number should be 44 students out of the population of 49 and all 6 teachers of the

population.

n=N/(1+Ne?)

n= Required Sample size
N= Population size
e= Error (Reliability= 95%, e= 5%)
n=49/(1+49%0.052) =43.65~ 44
n=6/(1+6%0.052)=59~6
Among the 49 students, 44 students were selected as the target groups of the
questionnaire research, and 5 students were selected as the target groups of the interview
research.
Among the 6 teachers, all 6 teachers were selected as the target groups of the
questionnaire research, and 2 teachers were selected as the target groups of the interview

research.
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3.3 Research Method and Data Collection

The research methodology used in this research include three parts.

1) Document analysis

The researcher used online literature websites such as Google Scholar and Z-library
to obtain relevant literature knowledge by searching keywords for document analysis.
This research is based on two keywords, "intercultural communicative competence™ and
"Chinese food culture.” Regarding the content about ICC, the researcher conducted a
keyword search on "Google Scholar" with "intercultural communicative competence,”
sorted the English-language articles by relevance, and screened out the top five articles
for scrutiny. To better realize the conversion process of CFL learners from "food culture™
to "language,” in the "Chinese food culture" section, the researcher selected the content
related to food culture from two Chinese books to investigate.

2) Questionnaire

The objectives of this questionnaire survey are

1. To study the current situation and problems of teaching Chinese culture to
students learning Chinese as a foreign language.

2. To explore the Chinese vocabulary ability in food culture of students
learning Chinese as a foreign language.

3. To study the intercultural communication competence of students learning
Chinese as a foreign language.

4. To propose the guidelines for fostering intercultural communication
competence of students learning Chinese as a foreign language through teaching Chinese
food culture.

In the gquestionnaire survey process, the researcher provided two options for the
respondents to choose from.

1. Google Forms questionnaire (English Edition)

a) For Teachers : https://forms.gle/mel5prBgfyk3R51VA
b) For Students : https://forms.gle/bJoG5Lzwu72UgHiC6

2. Google Forms questionnaire (Chinese Edition)

a) For Teachers : https://forms.gle/sTNggbbrbHA32yzS7
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b) For Students : https://forms.gle/ghuzZSABSNiaxu8s6

The purposive sampling method was used to select the respondents.

The questionnaire survey was conducted online at Chiang Mai University, and 44
students and 6 teachers who were studying/teaching CFL were expected to be surveyed.
CFL teachers and students were involved in the questionnaire survey with corresponding
questions. The questionnaire survey was conducted online via Google Forms, providing
the questionnaire links in both Chinese and English for students and teachers to choose
from.

3) Interview

To conduct in-depth research on the Chinese language ability of CFL learners, the
researcher collected the information through semi-structured in-depth interviews.

The respondents of this interview were 2 teachers and 5 students of CFL. The
selection criteria of the research objects are

(1) People who are teaching or studying CFL

(2) People who teach or study CFL at Chiang Mai University, etc.

The snowball sampling method was used to select the interviewees.

As the covid-19 pandemic, this research used online interviews, mainly one-on-one
online interviews. Determined the specific interview time according to the interviewee's
convenience and conducted 30-60-minute in-depth interviews each time. The interview
is completed by the researcher using a semi-structured question-and-answer method. The
researcher played the leading role in the interview, recorded the respondent's answers,
and made supplementary questions.

Before the start of the interview, the researcher explained the purpose of the
interview to the respondents, obtained the consent of all respondents in advance, and
recorded the content of the interview.

In the process of organizing the interview content and materials, the respondents
were numbered. At the same time, for writing the essay and understanding the
respondent’s narrative, based on a verbatim transcription, the interviewee's oral narration
was “standardized" text transformation processing, which means the verbal and

insubstantial repetitive sentences in the interview narrative were deleted.
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Data Collection

The data collection of this study includes document analysis, questionnaire
survey, and interviews based on IMR. The researcher collected data online.

1) Data collection occurred in three phases with the documents.

Phase I: Discovering the target articles with ICC

First, the researcher obtained 5 articles (Chun D. M, 2011 & Alptekin C, 2002 &
Cetinavci U. R, 2012 & Young T. johnstone & Sachdev I, 2011 & Griffiths C, 2011)
related to ICC through keyword search on Google Scholar and sorting by relevance.

Phase Il: Analyzing the ICC articles

By sorting and analyzing the content of these articles, the researcher selected the
words that appear more frequently in the articles. The words with more frequency are
"Language, Culture, Intercultural, Foreign, Byram." And select the content consistent
with this article for research and analysis.

Phase Il : Summarizing with Chinese food culture
Regarding the part about "Chinese food culture”, the researcher mainly summarizes it
through research and books related to Chinese food culture.

2) Data collection occurred in two phases with the questionnaire.

Phase I: Ask for Permission

Before conducting the questionnaire survey, the researcher asked for permission
from the respondents to gain collaboration and access to conduct the research to do the
questionnaire survey.

Phase Il: Questionnaire Distribution
After the validity and reliability of the questionnaires had been entirely controlled and
checked thoroughly, the researcher sent the questionnaires to 30 CFL learners and 5 CFL
teachers at Chiang Mai University via Google Forms. Then the researcher began to
interpret and analyze the data provided by Google Forms.

3) Data collection occurred in three phases with the interview.

Phase I: Ask for Permission
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Before conducting the interview survey, the researcher briefly described the
interview content and duration and asked for the respondents’ permission to gain
collaboration and access to conduct the research to do interview.

Phase II: Interview Distribution

After establishing an outline for semi-structured in-depth interviews, the researcher
interviewed 5 CFL learners and 2 CFL teachers at Chiang Mai University online
according to the outline. The researcher then analyzed and interpreted the collected data.

Phase Il1: Prospective Interviewees

Due to the researcher intends to find the respondents through snowball sampling.
At the end of the interview, the respondents were asked to recommend the following

respondents.

3.4 Data Analysis
The data obtained from this research were analyzed into 3 sections, consisting of
document analysis, survey analysis and content analysis.
3.4.1 Document analysis
Analysis of data obtained from literature work on Chinese food culture and the
vocabulary and proverbs related to Chinese food culture used in daily life.
3.4.2 Survey analysis
The quantitative data were analyzed by using Excel. Descriptive statistics including
frequencies, the measure of central tendency (mean, mode, and median), and the measure
of dispersion (range, and standard deviation) were the most appropriate statistics for
analyzing the quantitative data.
1) CSCC Table
According to the option settings in this questionnaire survey, the researcher
designed a CSCC Table- Current Situation of Chinese Culture Table to test the final score

results of the second part of the questionnaire.
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Table 3.2 The Current Situation of Chinese Culture (CSCC) Table

Total Score ) )
Stage Representative Choice

(point)
I 00.00-20.25 Insignificant, Never, Dislike, Very

dissatisfied

I 20.25-40.5 Slightly Important, Rarely, Fine,

Dissatisfied

i 40.50-60.75 Fairly Important, Often, Like, Satisfied

v 60.75-81.00 Important, Always, Love, Very Satisfied

According to the option settings in the questionnaire,

Stage | : The total scores range from 0 to 20.25 points. Respondents' attitude
towards Chinese food culture is that the study of Chinese food culture is insignificant,
they have never been exposed to Chinese food culture learning, dislike Chinese food
culture learning, and are very dissatisfied with the cultural learning part.

Stage Il : The total scores range from 20.25 to 40.5 points. Respondents' attitude
towards Chinese food culture is that the study of Chinese food culture is slightly
important, have rarely been exposed to Chinese food culture learning, feel fine with
Chinese food culture learning, and are dissatisfied with the cultural learning part.

Stage Il : The total scores range from 45.5 to 60.75 points. Respondents' attitude
towards Chinese food culture is that the study of Chinese food culture is important, have
often been exposed to Chinese food culture learning, like Chinese food culture learning,
and are satisfied with the cultural learning part.

Stage IV : The total scores range from 60.75 to 81 points. Respondents' attitude
towards Chinese food culture is that the study of Chinese food culture is very important;
they have always been exposed to the study of Chinese food culture, love the study of

Chinese food culture, and are very satisfied with the part of cultural learning.
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2) ICC Table
According to the option settings in this questionnaire survey, the researcher
designed an ICC Table-Intercultural Communicative Competence Table to test the

final score results of the last part of the questionnaire.

Table 3.3 The Intercultural Communicative Competence (ICC) Table

Total Score
Stage (point) Representative Choice
[ 0-12.5 Not at all
I 12.5-25 Very low
i 25-37.5 Low
iv 37.5-50 Average
v 50-62.5 High
Vi 62.5-75 Very high

According to the option settings in the questionnaire,

Stage i : The total scores range from 0 to 12.5 points. The respondents’ attitude
towards ICC in Chinese food culture is that they have not at all access to ICC learning in
CFL's study of Chinese food culture.

Stage ii : The total scores range from 12.5 to 25 points. The respondents' attitude
towards ICC in Chinese food culture is that they have very low access to ICC learning in
CFL's study of Chinese food culture.

Stage iii : The total scores range from 25 to 37.5 points. Respondents' attitude
towards ICC in Chinese food culture is that the ICC they learned in CFL's Chinese food
culture study is at a low level.

Stage iv : The total scores range from 37.5 to 50 points. Respondents' attitude
towards ICC in Chinese food culture is that the ICC they learned in CFL's Chinese food

culture study is at an average level.
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Stage v : The total scores range from 50 to 62.5 points. Respondents' attitude
towards ICC in Chinese food culture is that the ICC they learned in CFL's Chinese food
culture study is at a high level.

Stage vi : The total scores range from 62.5 to 75 points. Respondents' attitude
towards ICC in Chinese food culture is that the ICC they learned in CFL's Chinese food

culture study is at a very high level.

3.4.3 Content analysis

The content analysis process in this study was mainly used to study the data
collected during the interview process and will be documented through a narrative
approach.

The researcher first coded the interviewees; then, on a word-for-word basis,
“normalized” textual transformations of the interviewees’ oral narratives, that is, verbal
and non-substantial repetitions, were removed from the sentences of the interview

narratives. Finally, the research data is presented with the narrative approach.

3.5 Ethical Consideration
Before distributing the questionnaires, the researcher gave a simple and clear
explanation about purposes of the research. The researcher treated any information
getting from any individual confidentially without disclosing the respondents™ identities.
Furthermore, all data getting from the respondents was kept in a secure place.
Researcher have obtained ON-LINE RESEARCH ETHICS TRAINING Course

@ [ a a o d o @ @ v Ao -
HANGATHANITITTTNNI5I0 TuLYBe d1v SuilnAny1/1in398 from National Research

Council of Thailand (NRCT) and Forum for Ethical Review Committee in Thailand
(FERCIT) on August 11, 2022. (See in Appendix e)
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CHAPTER 4
Findings

In response to the research objectives mentioned in Chapter 1, this chapter reports

the collected data and research study results. For this chapter to be systematic, the

researcher has divided this chapter into three parts as follows:
4.1 Introduction
4.2 Respondents’ General Information

4.3 Data Presentation

4.1 Introduction

This research was conducted from July 1 to September 30, 2022, and a total of 50

questionnaires (44 students, 6 teachers) were collected. A total of 50 valid questionnaires

(44 students, 6 teachers) were obtained, and the effective sampling rate is 100.00%. Excel

for Mac statistical software for statistical data analysis and interpretation of results and

significance. For the convenience of statistics, the researcher coded the collected data.

The data of the 44 student respondents are coded 1, 2, 3...44 from 1 to 44. The data of the

6 teacher respondents are coded 1, 2, 3...6 from 1 to 6. In the data analysis process, the

researcher used the CSCC table and ICC table mentioned in chapter 3 to analyze the data

obtained in the questionnaire.

4.2 Respondents’ General Information
4.2.1 Respondents’ demographic profile of the questionnaire

Table 4.1 Basic Information of Respondents (1)

Status of Gender Age Nationality ‘Whether interested in
Respondents Chinese food culture
CFL Female (4) 67% Yes (4) 67%
Teachers 20-36 years old (6) 100% Thailand 100%
Male (2) 33% © Maybe (2) 33%
Female (34) 77% <20 years old (6) 14% Yes (31) 71%
CFL Thailand 100%
No (1) 2%
Learners (44)
Male (10) 23% 20-36 years old (38) | 86% Maybe (12) | 27%
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Table 4.2 Basic Information of Respondents (2)

Whether have
Grade
Status of Years of Number of oversea
(teaching/learning)
Respondents | studying/teaching CFL Education level students in class learning/teaching
at university .
experience
1-5 years (3) 50% 1-10 2) 33% Yes (2) | 33%
CFL 6-10 years (2) | 33% Master (3) 50% Bachelor (6) | 100% | 11-30 (3) 50%
Teachers >10 years (1) | 17% Ph.D.(3) 50% >30 (1) 17% No (4) 67%
1-5 years (21) | 48% 1-10 37) 84% Yes 36%
CFL Bachelor (44) | 100% | Bachelor 100% (16)
Learners 6-10 years 36% (44) 11-30 (7) 16% No (28) | 64%
(16)
>10 years (7) 16%

To meet the requirement with the target population required by this research, the 44
student respondents in this questionnaire survey are all from the undergraduate years of
Chiang Mai University in Thailand. The percentage of female participants was 77%,
while the percentage of male participants was only 23%. There were 2 age groups of
student respondents who participated in this study. The largest number of respondents
were in the age group of 20-36 years (86%), followed by respondents younger than 20
years (14%). The respondents who have studied Chinese for 1-5 years with the most
number, with 21 respondents (48%), followed by 16 respondents (36%) who have studied
Chinese for 6-10 years. The least is 7 respondents (16%) who have studied Chinese for
more than 10 years. And there are 37 respondents in this study with 11-30 classmates,
accounting for 84% of the total, and 7 (16%) respondents with more than 30 classmates
in their class. When faced with the question of whether interested in Chinese food culture,
a total of 31 (71%) student respondents were interested in Chinese food culture. 12
respondents (27%) had no special feelings for Chinese food culture. And only 1 (2%)
respondent was not interested in Chinese culture. 28 (64%) of the student respondents
had no experience of learning Chinese in other countries. , and 16 respondents (36%) had

the experience of learning Chinese in other countries.
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4.2.2 Respondents’ demographic profile of the interview

Table 4.3 Basic Information of Interviewees

Years of
Status of
learning/teaching Grade of learning/teaching
interviewees Gender Name Age Nationality
CFL
Female Li 21 Thailand S years Undergraduate Junior
Female Wei 24 Thailand 8 years Undergraduate Junior
CFL Teachers | Female Song 22 Thailand 6 years Undergraduate Junior
Female Wen 23 Thailand 7 years Undergraduate Junior
Male Su 20 Thailand 8 years Undergraduate Junior
Female Lin 36 Thailand 10 years Undergraduate
CFL Learners Female Yang 28 Thailand 3 years Undergraduate

Table 4.3 shows the basic information about the survey objects. Four female and
one male Thai undergraduate junior CFL student interviewees participated in this study:
Ms. Li, Ms. Wei, Ms. Song, Ms. Wen, and Mr. Su. The age of the interviewees is 20-24
years old, and the years of learning Chinese are between 5-8 years. There are two Thai
female teachers participating in this interview, Dr. Lin, 36 years, with 10 years of teaching
experience, and Ms. Yang, 28 years, with 3 years of teaching experience. These two
teachers are mainly responsible for the teaching of CFL courses for undergraduates at the
university.

Among all the interviewees, there are two interviewees who have the experience
learning Chinese in China. In the interview, one of them shared her experience of studying
Chinese for one semester in Xi'an, China. She also mentioned that the language
environment has a significant impact on learning Chinese, which is what she believes is
the most significant difference between learning Chinese in China and Thailand.

The 6 teacher respondents in this questionnaire survey are all teaching
undergraduate years of Chiang Mai University in Thailand, which also met the
requirement with the target population required by this research. The percentage of female
participants was 67%, while the percentage of male participants was 33%. And all the
teacher respondents who participated in this study were from the same age group; all six
teacher respondents were in the age group of 20-36 years (100.00%). The teachers who

have taught Chinese for 1-5 years have the most respondents, with 3 respondents
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accounting for 50% of the total number and 2 respondents (33%) who have taught
Chinese for 6-10 years. In this survey, there is only one teacher (17%) who has taught
Chinese for more than 10 years. And there are 3 respondents (50%) with the highest
degree of a master's degree, and the other 3 (50%) teachers' highest degree is a doctorate.
There are 3 respondents (50%) teaching 11-30 students in the courses, and 2 respondents
(33%) teaching 1-10 students in the courses. Only 1 respondent (17%) had more than 30
students in the course. When faced with the question of whether they were interested in
Chinese food culture, a total of 4 (67%) teacher respondents were interested in Chinese
food culture. 2 respondents (33%) had no special feelings about Chinese food culture. 4
teacher respondents (67%) had no experience teaching Chinese in other countries, and 2

(33%) of the teacher respondents had experience teaching Chinese in other countries.

4.2.3 The current situation and problems of learning Chinese culture for
foreign students

This part mainly describes the content of the second part of the questionnaire with
CFL students’ version, "The current situation and problems of learning Chinese culture
for foreign students." The researcher counted the scores of each respondent. The total
score of this part is 81, and the higher the score, the richer the content related to Chinese
food culture that the respondent is exposed to during the daily CFL teaching process. On
the contrary, the lower score means the respondents have less exposure to Chinese food
culture-related content during the CFL teaching process.

- The current situation

Table 4.4 The current situation of learning Chinese culture score range

81

60.75

Score

40.5

20.25

123456 7 8 91011121314151617181920212223242526272829303132333435363738394041424344
Student's Code
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According to Table 4.4, we can see the overall data distribution, the maximum score
is 81, and the minimum score is 35. According to the rules in the CSCC table, there is no
respondent's total score in stage I. Only 1 respondent had a total score of stage II. Stage
IIT had the largest number of respondents, with a total of 26 respondents. The number of

respondents in stage IV is 17, second only to those in stage III.

Table 4.5 The current situation of learning Chinese culture score and frequency
4 4 4
3 3
2 2 2 2 2 2 2
58 63 60 50 55 68 53 62 67 56 57 59 71 81 76 51 35 48 73 64 77 66 46
Score

Frequency
w

N

According to Table 4.5, we can get the corresponding frequency of each score. The
score with the most occurrences is 58, 63, and 60, which is in stage III and stage IV of
the CSCC table, and the frequency is 4 for each. Followed by 50 and 55 points in stage
IIT of the CSCC table and the frequency is 3 for each score. The next 53, 56, 57, and 59
are all in the III stage, 62 and 68 are in stage IV of the CSCC table and the frequency of

occurrence is 3 times for each score. The other score each appear only once in this study.

Table 4.6 The current situation of learning Chinese culture score analysis

X Median Mode SD
59.65 59.00 58.00 8.64
63.00
60.00
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According to the data in Table 4.6, we can see the scores analysis of this part of
student respondents. The average score is 59.65, which is in stage III of the CSCC table.
The median is 59, and the mode are 58, 63, and 60. The students' median, method, and
average scores are most distributed in the range of 58-60, which shows that the overall
level of most students is in stage Il of the CSCC table. During the teaching process, most
CFL students think that studying Chinese food culture is important, and they have often
been exposed to Chinese food culture learning, like Chinese food culture learning, and
are satisfied with the cultural learning part.

The standard deviation is 8.64, indicating that a small number of students have
different attitudes to Chinese food culture. Some students think that the study of Chinese
food culture is slightly important, and they have rarely been exposed to Chinese food
culture learning, feel fine with Chinese food culture learning, and are dissatisfied with the
cultural learning part. Others think that the study of Chinese food culture is very
important, and they have always been exposed to the study of Chinese food culture, love

the study of Chinese food culture, and are very satisfied with the part of cultural learning.

Q1. The methods used to learn Chinese culture in the CFL course

Table 4.7 The methods of learning Chinese culture in the CFL course

Level of Frequency

Items Never | Rarely | Often | Always Total
1. Watch related movies or documentaries 0.00% | 15.91% | 34.09% | 50.00% 100.00%
2. Learn the content from the textbooks only | 2.27% | 13.64% | 56.82% | 27.27% 100.00%
3. Listen to the relevant actual experiences 4.54% | 9.09% | 38.64% | 47.73% 100.00%

from teachers

4. Participate in relevant practical activities 2.27% | 31.82% | 43.18% | 22.73% 100.00%

(e.g., travel, cooking, participation in
traditional Chinese festivals, etc.)

5. Compare the differences between Chinese | 2.27% | 25.00% | 56.82% | 15.91% 100.00%

culture and different cultures in specific

topics

As can be seen from Table 4.7, in CFL courses, 50% of the student respondents for

“watch related movies or documentaries” and 47.73% for "listen to the relevant actual
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experiences from teachers" student respondents always use these two methods to learn
content related to Chinese culture. Students often use the three methods of "learn the

nmn

content from the textbooks only," "participate in relevant practical activities," and
"compare the differences between Chinese culture and different cultures in specific
topics" to learn the content of the Chinese culture part. The distribution is that 56.82% of
the respondents chose "learn the content from the textbooks only" and "compare the
differences between Chinese culture and different cultures in specific topics," and 43.18%

of the respondents chose "participate in relevant practical activities."

Q2. Whether it is easy to test Chinese culture learning

Table 4.8 Difficulty of Chinese culture test (students)

Percent
Valid Yes 45.00%
No 55.00%

Total 100%

According to the data shown in Table 4.8, 55% of the CFL respondents in this study
believe that the part of Chinese culture learning is not easy to be tested. Another 45% of

students believe that the part of Chinese culture learning is easy to be tested.

Q3. Methods used to test students understanding of Chinese culture in the CFL
course

Table 4.9 Method of Chinese culture test (students)

Level of Frequency
Items Never | Rarely | Often | Always Total
1. Take an exam in the form of a test paper 0.00% | 11.37% | 45.45% | 43.18% | 100.00%
2. Make presentations on related topics 2.27% | 20.45% | 56.83% | 20.45% | 100.00%
3. Do role-plays on related topics 0.00% | 22.73% | 43.18% | 34.09% | 100.00%

As seen in Table 4.9, 45.45% and 43.18% of the students often or always use the
method of "take an exam in the form of a test paper" to test their understanding of Chinese

culture. "Make presentations or do role-plays on related topics" are two frequently chosen
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approaches. There were 56.83% and 43.18% of the students chose these two options,

respectively.

- The problems
Q1.The problems in Chinese culture learning

Table 4.10 Problems of Chinese culture learning

Percent
Valid Nothing 9.09%
100% online learning due to the pandemic 6.82%
Chinese characters writing is too difficult 20.45%
Cultural differences make it difficult to
understand Chinese culture 278
Do not know how to apply what you have
learned & ' o
Chinese pronunciation is difficult 18.18%
Chinese food names are long and complex 11.36%
Not interested in culture 4.55%
Total 100%

Table 4.10 summarizes some of the problems in Chinese cultural learning during
the CFL learning process in the questionnaire survey of this study. 22.73%of respondents
believe that it is difficult to understand Chinese culture due to cultural differences.
20.45%o0f the respondents believe that their problems in Chinese cultural learning are
caused by Chinese characters being too difficult. 18.18%o0f respondents believe that
Chinese pronunciation is too complicated, and 11.36%of respondents think that the names
of some Chinese food are too long and too complex to remember. 6.82%o0f the
respondents believe that the cause of the pandemic has led to 100%online learning lacking
the practice of Chinese culture. In addition, 6.82%of the respondents believe that they do
not know how to apply the cultural content they have learned. Only 4.55% of the
respondents are not interested in Chinese culture, and the other 9.09% of respondents

have no problems in Chinese culture learning.
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4.2.4 The current situation and problems of teaching Chinese culture for
foreign students

This part mainly introduces the content of the second part of the questionnaire with
the CFL teacher’s version, “The current situation and problems of teaching Chinese
culture to foreign students.” The researcher counted the scores of each respondent. The
total score of this part is 81 points, and the higher the score, it indicates that the
respondents would teach students more content related to Chinese food culture in the
daily CFL teaching process. Conversely, the lower the score, the less the respondents
would teach students about Chinese food culture during CFL teaching.

- The current situation

Table 4.11 The current situation of teaching Chinese culture score range

81
60.75 ’\0—0/0\0\0

40.5

20.25

Score

1 2 3 4 5 6
Teacher's Code

According to Table 4.11, we can see the overall data distribution, the highest score
1s 60 points, and the lowest score is 47 points. In contrast to the data graph presented by
the student respondents (Table 4.4), the data distribution curve for the teacher respondents
is flatter. Moreover, the data collected by this part of the teacher respondents in this study
are all in stage III of the CSCC table.
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Table 4.12 The current situation of teaching Chinese culture score and frequency

Frequncy
N

1 1 1
1 H H B
0
51 47 60 59
Score

According to Table 4.12, we can get the frequency corresponding to each score. The
score with the most occurrences is 51 points, and the frequency of occurrence is 3 times.
The remaining data are 47, 60, and 59, and the frequency of occurrence is 1 time for each
score. Identically, the data collected by this part of the teacher respondents in this study
are all in stage III of the CSCC table.

Table 4.13 The current situation of teaching Chinese culture score analysis

X Median Mode SD

53.16 51.00 51.00 5.15

According to the data in Table 4.13, we can get the scores of this part of the teacher
respondents. The average score is 53.16 points, and the median and the mode are 51. The
teacher respondents’ median, mode, and average scores are distributed in the range of 51-
53.16, which shows the teacher's overall score of all teacher respondents in this study is
in stage III of the CSCC table. That means during the teaching process, CFL teachers
think that the study of Chinese food culture is fairly important, have often involved
Chinese food culture learning in CFL teaching, the students in courses like Chinese food
culture learning, and teachers are satisfied with the cultural teaching part.

The standard deviation is 5.15, indicating that compared with the data presented by
the student respondents (Table 4.6), the teacher respondents in this study have a more

unified view of Chinese food culture.
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Q1. The methods used to teach Chinese culture in the CFL course
Table 4.14 The methods of teaching Chinese culture in the CFL course

Level of Frequency

Items Never | Rarely | Often | Always Total
1. Watch related movies or documentaries 0.00% | 33.33% | 50.00% | 16.67% 100.00%
2. Teach the content from the textbooks 0.00% | 83.33% | 16.67% | 0.00% 100.00%

only

3. Introduce the relevant actual experiences | 0.00% | 0.00% | 33.33% | 66.67% 100.00%

from teachers

4. Participate in relevant practical activities | 0.00% | 50.00% | 33.33% | 16.67% 100.00%
(e.g., travel, cooking, participate in

traditional Chinese festivals, etc.)

5. Compare the differences between 16.67% | 16.67% | 33.33% | 33.33% 100.00%
Chinese culture and different cultures in

specific topics

It can be seen from Table 4.14 that in CFL courses, 66.67% of the teacher
respondents always use "the relevant actual experiences from teachers" to teach content
related to Chinese culture. 50% of the teacher respondents often use "watch related
movies or documentaries" to teach content related to Chinese culture. "Teaching the
content from the textbooks only" and "participate in relevant practical activities" are two
methods teachers would often choose to use. In the method of "compare the differences
between Chinese culture and different cultures in specific topics," 33.33% of teachers
chosen to always use it, and another 33.33% of teachers chosen to use it often. There are

also 16.67% of the teachers who choose to rarely or never use it.

Q2. Whether easy to test Chinese culture learning

Table 4.15 Difficulty of Chinese culture test (teachers)

Percent
Valid Yes 33.33%
No 66.67%

Total 100%
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According to the data shown in Table 4.15, 66.67% of the teacher respondents in
this study believe that the part of Chinese culture learning is not easy to be tested. Another

33.33% of teachers think that the part of Chinese culture learning is easy to be tested.

Q3. Methods used to test students understanding of Chinese culture in the CFL
course

Table 4.16 Methods of Chinese culture test (teachers)

Level of Frequency
Items Never | Rarely | Often | Always Total
1. Take an exam in the form of a test paper | 16.67% | 33.33% | 50.00% | 0.00% 100.00%
2. Make presentations on related topics 0.00% | 33.33% | 33.33% | 33.34% 100.00%
3. Do role-plays on related topics 0.00% | 50.00% | 33.33% | 16.67% 100.00%

As seen in Table 4.16, 50%of the teachers often use the method of “take an exam
in the form of a test paper” to test students’ understanding of Chinese culture. 50% of
teachers choose “do role-plays on related topics,” which is a way that teachers rarely use
to test students’ understanding of Chinese culture. On the option of “make presentations
on related topics,” the teacher showed different views. Three options earned the same
percentage points, 33.33% of teachers always use this method, 33.34% of teachers often

use it, and the remaining 33.33% of teachers choose to use it rarely.

- The problems
Q1.The problems in Chinese culture teaching

Table 4.17 Problems of Chinese culture teaching

Percent
Cultural differences make it difficult
Valid 50.00%
to understand Chinese culture
Lack of field experience 33.33%

Chinese proficiency limit for students 16.67%
Total 100%
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Table 4.17 summarizes some of the problems in Chinese cultural teaching during
the CFL teaching process in the questionnaire survey of this study. 50%of respondents
believe that it is difficult to understand Chinese culture due to cultural differences.
33.33%of the respondents believe that their problems in Chinese cultural teaching are
caused by lack of field experience. The other 16.67%of respondents think that the

problem is Chinese proficiency limit for students.

4.3 Data Presentation
To answer the research objectives, this study employed the questionnaire and the
interview and was divided into two parts to present the data collected by the researcher.
4.3.1 Chinese vocabulary ability of CFL leaners

1) Data from the questionnaire (students)

This part mainly introduces the content of the third part of the questionnaire
with CFL students' version, "The Chinese vocabulary ability in food culture." There are
6 questions in the third part of the questionnaire, and each question has 6 options for
listening, speaking, reading, writing, understanding, and teaching & learning application.
Therefore, the questionnaires of the student respondents were collected to the total
number of options for 6*44 = 264. The researcher counted the total of the same options
in each question. The more options for choosing the number of respondents means CFL
students think that the vocabulary ability of this part is more important in the study of the
Chinese food culture process. Conversely, the less selection of the number of respondents
shows that CFL students believe that the vocabulary ability of this part is not important

in the learning process of Chinese food culture.
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Table 4.18 CFL student's Chinese vocabulary ability in food culture (students)

Listening
Te_zaching gnd_ 31 Speaking
learning application 51
34
. 46 61 .
Understanding Reading
41
Writing

According to the distribution of the number of options counted by the researcher,
table 4.18 can be obtained. In table 4.18, we can clearly see the distribution of each option
in the radar diagram. First, the most prominent option is the reading part, with a total of
61 choices. They were followed by teaching and learning applications, with a total of 51
choices. Next is the understanding, with a capacity of 46 choices. Those who have been
selected less are speaking and listening, which were selected 34 and 31 times,
respectively.

This set of data shows that the CFL student respondents in this study believe that in
the learning process of Chinese food culture, the reading part would be more attractive,
and this part of learning is also more important. The teaching and learning application
and the understanding parts were not as good as the reading part. CFL student respondents
in this study believe writing, speaking, and listening are not crucial in Chinese food

culture learning and are not very attractive to them.

2) Data from the questionnaire (teachers)

This part mainly introduces the content of the third part of the questionnaire
with CFL teachers' version, "The Chinese vocabulary ability in food culture." There are
6 questions in the third part of the questionnaire, and each question has 6 options for
listening, speaking, reading, writing, understanding, and teaching & learning application.
Therefore, the questionnaires of the teacher respondents will be collected to the total
number of options for 6*6 = 36. The researcher counted the total number of the same

options in each question. The more options for choosing the number of respondents means
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CFL teachers think that the vocabulary ability of this part is more important in the study
of the Chinese food culture process. Conversely, the less selection of the number of
respondents shows that CFL teachers believe that the vocabulary ability of this part is not

important in the learning process of Chinese food culture.

Table 4.19 CFL student's Chinese vocabulary ability in food culture (teachers)

Listening
T(_aachlng gnd_ 6 Speaking
learning application
8 2 8
Understanding Reading
Writing

According to the distribution of the number of options counted by the researcher,
table 4.19 can be obtained. Table 4.19 shows each option's distribution in the radar
diagram. First, the most prominent choices were reading and understanding, which tied
for first place, each being chosen 8 times. The second is speaking, with a total of 7
choices. Next is the listening and the teaching & learning application, with a total of 6
and 5 choices. The last selected part is the writing, with only 2 choices.

This set of data shows that the CFL teacher respondents in this study believe that in
the learning process of Chinese food culture, the understanding and reading part would
be more attractive to the student, and this part of learning is also more important. The
speaking, teaching, and learning application parts were not as good as the understanding
and reading parts. Writing is the part that CFL teacher respondents in this study believe

is not important in Chinese food culture learning and is not attractive to students.
3) Data from the interview

When talking about ways to enrich students' Chinese vocabulary ability, the

four student interviewees all talked about the same way, by watching some Chinese
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videos or listening to Chinese music. The other student interviewee has a more direct goal
of enriching vocabulary ability by practicing Chinese vocabulary related to the HSK test
on some mobile Apps. The world is more closely connected with the continuous
development of science and technology. In the process of language learning, most learners
will choose to watch videos or listen to music to learn and understand the language in
depth. Video learning is an excellent way to enrich Chinese vocabulary ability. It can
stimulate learners' senses from all aspects of auditory and vision, thereby enriching CFL
learners' vocabulary ability and improving CFL learners' ICC in the process.

At the same time, all the interviewees said that they had used different
methods to enrich Chinese vocabulary ability from the aspects of Chinese food culture.
All three student interviewees improved their Chinese vocabulary by trying to understand
information related to the food when eating Chinese food. The other student interviewees
used to make Chinese dishes according to the teacher's introduction. Another student
interviewee said he would work part-time at the Chinese restaurant "Haidilao" in his free
time to enrich his Chinese vocabulary. Teacher interviewees also mentioned a particular
course in the CFL course of Chiang Mai University that introduces Chinese food and Thai
food to let students understand the cultural differences between China and Thailand and
enrich students Chinese vocabulary ability. This course is beneficial to students in
understanding what they are learning.

The student interviewees believed that the method of enriching Chinese
vocabulary ability through Chinese food culture is very effective in improving their
listening and speaking. Meanwhile, this is a very life-like learning method, which is closer
to life and more attractive than the content in textbooks. The interviewed teachers also
mentioned that when the teaching content of Chinese food culture is added to the course,
the teaching effect is excellent. Compared with Chinese grammar teaching, Chinese food
culture teaching is always more attractive to students, which can help them to memorize
Chinese vocabulary faster, thereby promoting the improvement of students' Chinese
vocabulary ability. Starting the comparison from the two simple words of Chinese, "Ma
La Tang" and Thai "Ma La", can stimulate students' interest in learning while improving
their Chinese vocabulary ability so that students will also understand and explore more

Chinese culture themselves in their daily life. However, the student interviewees believe
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that this method also has some defects. Due to the particularity of Chinese food culture,
the names of Chinese food are relatively long and complicated for CFL learners making
it difficult for the students to remember.

Moreover, there are many kinds of Chinese food, and some dishes are
unacceptable to the interviewees. Teacher interviewees mentioned that apart from there
being less time in class, there is no way to give students a comprehensive introduction to
Chinese food culture. Chinese food culture is extensive and profound, but some students
have not personally experienced it. Therefore, incomprehensible Chinese culture is also
a current problem. For this situation, the teacher usually chooses to introduce some local
Chinese restaurants to the students so that the students can have a deeper understanding
of Chinese food culture through personal attempts. Most of the students said that after
trying it, they felt it was much better than they had imagined.

There are many kinds of Chinese food, and Chinese food culture includes not
only food but also the crystallization of the accumulation and wisdom of Chinese people
from ancient times to the present. Food is a part that is very close to our daily life. Taking
Chinese food culture as an entry point and enriching Chinese vocabulary ability is a very
life-like and sustainable Chinese learning method. In the process of getting in touch with
Chinese food culture, CFL learners can choose the part they are interested in to explore
and research to enrich their Chinese vocabulary ability in reading and writing. In daily
life, CFL learners can apply the Chinese vocabulary ability they have learned from
Chinese food culture and enrich their Chinese vocabulary ability in listening, speaking,

understanding, and application.

4.3.2 Intercultural communicative competence of CFL leaners

1) Data from the questionnaire (students)

This part mainly describes the content of the last part of the questionnaire
with CFL students' version, "The Intercultural Communicative Competence in Chinese
food culture." The researcher counted the scores of each respondent. The total score of
this part is 75 points, and the higher the score, the richer the ICC that the respondent has
encountered and learned in the daily CFL teaching process with the Chinese food culture

part. On the contrary, the lower score means that the respondents lack contact and learning
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of ICC in the process of CFL teaching with the Chinese food culture part.

Table 4.20 The ICC in Chinese food culture score range (students)

1234567891011121314151617181920212223242526272829303132333435363738394041424344

Student's Code

According to Table 4.20, we can see the overall data distribution, the maximum
score is 75, and the minimum score is 16. According to the rules in the ICC table, there
1s no respondent's total score in stage 1. Only 2 respondents had a total score of stage 1ii.
There was a total of 9 respondents in stage iii. Stage iv had the largest number of
respondents, with 16 people in total. Stage v had the second largest number of

respondents, with 10 people in total. The number of respondents in Stage vi was 7.

Table 4.21 The ICC in Chinese food culture score and frequency (students)

Frequency
w

N

4 4
4
3 333
2 2 2 2
““1111111111111111
0
49 40 61 30 63 44 57 26 60 45 31 41 27 71 69 75 37 19 62 50 68 55 29 56 16 48

Score
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According to Table 4.21, we can get the corresponding frequency of each score.
The score with the most occurrences is 49 and 40, which is in stage iv of the ICC table,
and the frequency is 4. The 63, 57, and 44 points in stage vi, stage v, and stage iv of the
ICC table and the frequency are 3. Followed by 57, 60, 45, and 26 points in stage v, stage
iv, and stage iii of the ICC table, and the frequency is 2. The other scores each appear

only once in this study.

Table 4.22 The ICC in Chinese food culture score analysis (students)

X Median Mode SD
47.27 48.50 49.00 14.79
40.00

According to the data in Table 4.22, we can see the scores of this part of student
respondents. The average score is 47.27, and the median is 48.50, which is in stage iv of
the ICC table. There are 2 modes in this set of data, namely 49 and 40, which are in
stage iv of the ICC table. The median, mode, and average scores of the students are all
distributed in stage iv, which shows that most respondents' ICC in CFL's Chinese food
culture study is at an average level.

The standard deviation is 14.79, indicating that the ICC that students can learn from
Chinese food culture is very uneven. Some students learned ICC in CFL's Chinese food
culture study at a very high level. But in contrast, other students have very low access to

ICC learning in CFL's study of Chinese food culture.

2) Data from the questionnaire (teachers)

This part mainly describes the content of the last part of the questionnaire
with the CFL teachers' version, "The Intercultural Communicative Competence in
Chinese food culture." The researcher counted the scores of each respondent. The total
score of this part is 75 points, and the higher the score, the richer the ICC knowledge that
the respondent taught to students in the Chinese food culture part of CFL teaching.
Conversely, lower scores imply that the respondents lacked instruction in the ICC of the

students during the Chinese food culture part of the daily CFL teaching.

71



Table 4.23 The ICC in Chinese food culture score range (teachers)

75

62.5

1 2 3 4 5 6
Teacher's Code

According to Table 4.23, we can see the overall data distribution, the maximum
score is 67, and the minimum score is 44. According to the rules in the ICC table, there
is no respondent's total score in stage i, stage ii, and stage iii. Only 2 respondents had a
total score of stage vi. Stage v had the largest number of respondents, with a total of 3

people. Stage iv with a total of 1 respondent.

Table 4.24 The ICC in Chinese food culture score and frequency (teachers)

Frequncy
-

0
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According to Table 4.24, we can get the corresponding frequency of each score. In
this set of data, the frequency of each score is the same, each appearing once, respectively
56, 67, 58, 48, 44, and 52. Among them, 56, 58, and 42 are distributed in stage v, 55, and
48, 44 distributions at stage iv of the ICC table. The 67 are in the stage vi interval of the
ICC table.

Table 4.25 The ICC in Chinese food culture score analysis (teachers)

X Median Mode SD
54.16 54.00 / &.10

According to the data in Table 4.25, we can see the scores of this part of the teacher
respondents. The average score is 54.16, and the median is 54.00, which is in stage v of
the ICC table. There is no mode in this set of data. The median and average scores of the
students are distributed in stage v, which shows that most respondents' students have a
high level of ICC in the study of the daily CFL Chinese food culture teaching part.

The standard deviation is 8.1; compared with student respondents' ICC score
analysis, teachers' respondents have more consistent opinions in the ICC teaching section
of Chinese food culture teaching in daily CFL teaching. Most respondents' students have
an average to a high level of ICC in the study of the daily CFL Chinese food culture
teaching part.

3) Data from the interview

The five student interviewees in this interview have all tried various kinds of
Chinese food. 5 student interviewees have a very unified view of Chinese food: they think
that the taste characteristics of Chinese food are oily, salty, and spicy. And the favorite
Chinese food of 3 student interviewees is "Ma La Tang," and the favorite Chinese food
of 2 student interviewees is "dumplings." It is worth noting that during the interview,
when Chinese food was mentioned, the first thing the student interviewees thought of was
comparing "Thai-MaLa" with Chinese food. Because the word "MaLa" in Thai comes
from Chinese. This topic shows that when the interviewees are learning or encountering

different cultures, they will always first find the similarities between them and then use
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their own culture to compare it with something from a different culture. A teacher
interviewed also agrees with this point of view. She said that she often uses Chinese food
to enrich students' Chinese vocabulary ability. When it comes to Chinese food "Ma La
Tang" students will have a strong interest because they feel that it is very similar to "Ma
La" in Thai, and they are curious about the relationship between them.

In the interview, all 7 interviewees agreed that enriching vocabulary ability
can improve CFL students' ICC. All 7 respondents generally believe that vocabulary
ability is the basis for communicating with others, as well as understanding different
cultures. Through the improvement of vocabulary ability, the student respondents can
learn more about Chinese culture through reading and enable the student respondents to
communicate with others through listening and speaking, which can promote the
improvement of ICC. The teacher interviewees also agree with this point of view, thinking
that starting from the aspects that are more accessible around them, let students
experience it firsthand to enhance their ICC. In daily CFL course learning, the teacher
interviewees will also lead students to visit tea gardens and other content related to
Chinese food culture to improve students' ICC ability. However, due to the impact of the
pandemic, it was impossible to conduct field research in China. The CFL major of Chiang
Mai University and the TFL (Thai as a Foreign Language) major of Chuxiong Normal
University in Yunnan, China, jointly organized a Sino-Thai exchange online meeting,
allowing students to carry out cross-cultural communication through online platforms
during this special period. The teachers will also recommend students watching some
videos related to Chinese culture online to enrich their ICC ability.

In the same way as improving Chinese vocabulary ability, student
respondents usually try to improve their ICC by watching movies or listening to music.
Some student interviewees said that Chinese food culture is also an excellent way to
improve ICC. Learning Chinese through Chinese food helps CFL learners understand
Chinese history and the formation of Chinese culture. In the following interview, some
student interviewees will also use aspects of Chinese culture that they are interested in as
an entry point, such as traditional Chinese musical instruments or traditional Chinese

clothing.

On the viewpoint of "B ELB K (food is the paramount necessity of the
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people)," all 7 interviewees share the same view as the ancient Chinese. Interviewees
believe that food is the basis for people's survival, and there are many opportunities to
encounter various Chinese foods in daily life. When faced with the problem of personal
preferences in food, teachers can lead a broader theme as an entry point, such as starting
from the history of Chinese food culture, slowly letting students understand Chinese food
culture, and then letting them find a relationship with their own food culture to
commonalities for comparison. Thereby improving the students' ICC through Chinese
food, students can not only learn the history and culture related to food but also analyze
the living habits and regional characteristics of people in different regions from food. If
some Chinese food culture is introduced into the learning process of CFL, it will add a

lot of fun for learners.
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CHAPTERS

Conclusion and Discussion

This chapter is composed of the following parts:
5.1 Research Summary

5.2 The Finding in the Research

5.3 Discussion

5.4 Conclusion

5.5 Limitation of the Research

5.6 Suggestions for Further Studies

5.1 Research Summary

This research focuses on the questionnaire survey and semi-structured in-depth
interview research conducted by the class of 63rd the Department of Chinese as a Foreign
Language, Faculty of Humanities, Chiang Mai University, Thailand. Chiang Mai
University is one of the top universities in northern Thailand. The Chinese Department
of Chiang Mai University has Thai teachers and Chinese teachers teaching Chinese
together. No matter in terms of the learning ability of the students or the professionalism
of the teachers, it is impeccable in the northern part of Thailand.

This study focuses on Chinese food culture and investigates the Chinese vocabulary
ability and ICC ability of CFL students. Many excellent cultural traditions have been
formed in China's 5,000-year history, and among these numerous cultural traditions,
Chinese food culture is a unique branch. It not only represents China's vast land and rich
resources but also the spirit of people's leisurely and natural study of food. From these
Chinese food cultures, we can discover the traditional Chinese medicine culture with the
same origin of medicine and food, as well as the wonderful Chinese history and culture.
The etiquette culture accumulated in China for thousands of years can be seen in the
etiquette and customs of Chinese food culture. Starting from the most simple word of
food, what is harvested is a precious treasure that integrates the five thousand years of

China.

76



Aiming at a series of questions related to Chinese food culture, the researcher
designed a questionnaire survey and semi-structured interviews, aiming to explore the
vocabulary ability and ICC ability of CFL students at Chiang Mai University in Chinese
food culture. And through the part of literature research, some teaching content about
Chinese food culture suitable for CFL teaching is summarized, hoping to help future CFL

teaching.

5.2 The Finding in the Research

This study is based on questionnaires and interviews. According to the statistical
research results in the fourth chapter, the following findings can be obtained. Among the
CFL students participating in this study, most students are in stage III of the CSCC table.
This shows that during the teaching process, most CFL students think that studying
Chinese food culture is important, and they have often been exposed to Chinese food
culture learning, like Chinese food culture learning, and are satisfied with the cultural
learning part.

However, a few students have completely different attitudes toward Chinese food
culture due to the influence of students' personal preferences for Chinese food culture.
"Watch related movies or documentaries" and "the relevant actual experiences from
teachers" are the most common ways for students to learn Chinese culture during their
CFL study. CFL teachers most often teach culture through their own relevant personal
experiences. How to test students' understanding of Chinese culture is still an existential
problem for CFL teachers. At present, the test of cultural understanding is usually carried
out in the form of "taking an exam in the form of a test paper." Most of the students'
problems in learning Chinese culture in this study are caused by cultural differences and
the difficulty of Chinese.

In the part of Chinese vocabulary ability, most students think that reading and
application are the parts they learn the most in Chinese food culture, but they are lacking
in listening and speaking. The CFL teacher believes that understanding and reading are
essential parts of the learning process of Chinese food culture. And writing is not
important for learning Chinese food culture. During the interview, the students who

studied in China showed better communication skills in Chinese. The language and
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cultural environment are significant for Chinese learning. Now is the special period of
the pandemic, which makes it difficult to carry out the field study. The teacher will also
recommend that students watch some online videos related to Chinese food culture or let
them go to local Chinese restaurants to experience it for themselves. In another way,
students can have a deeper understanding of Chinese food culture, thereby enriching
students' Chinese vocabulary ability in Chinese food culture.

In the ICC section, most CFL students' ICC in Chinese food culture is at an average
to a high level. However, there is a large gap in the level of a small number of students.
Some students have a high level of research in ICC, and some students have very few
opportunities to learn ICC in the process of learning Chinese food culture. The views of
CFL teachers are relatively uniform, and most teachers believe that the ICC that students
can learn in the process of teaching Chinese food culture is at a high level. The teacher
cooperates with Chinese universities to carry out the online "Sino-Thailand Exchange
Meeting," which allows Thai students who learn Chinese and Chinese students who learn
Thai to communicate with each other, which greatly improves the students' ICC ability.
Taking Chinese food culture as an entry point to improve students' ICC is also a method
recognized by all interviewees. Starting with a broader theme, students can gradually
understand Chinese food culture and compare it with their own culture so as to improve
the student's ICC ability.

In addition, the teacher respondents in this study had lower standard deviations of
scores than the student respondents. Looking at the range graph, the teacher respondents
also had a flatter curve. This suggests that the teacher respondents had a more unified

view of the issues in this study.

5.3 Discussion

The research findings are discussed according to the research objectives and research
hypothesis, which focused on four aspects: 1) the conceptual ideas of intercultural
communicative competence; 2) the conceptual ideas of Chinese food culture; 3) Chinese
vocabulary ability through the Chinese food culture of CFL Learners; and 4) ICC of CFL

Learners.
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Conceptual ideas of intercultural communicative competence

ICC refers to the communicative competence among people of various cultural
backgrounds. This kind of communication is mainly carried out through language; hence,
it is also called cross-cultural language communication. ICC is one of the leading
developments in today's world. As early as the late 1980s, Belgian pragmatist
Verschueren discussed: "The ability of human beings to live through the 21st century
depends largely on our ability to deal with the complex situations of cross-cultural and
cross-international communication." This research is based on Byram's ICC model to
design the questions in the questionnaire. According to Byram's model, ICC is composed
of communicative competence and intercultural competence, which are interrelated.
Communicative competence comprises linguistic competence, sociolinguistic
competence, and discourse competence. On the other hand, intercultural competence has
five parts: skills of interpreting or relating, knowledge, critical cultural awareness,
attitudes such as curiosity and openness, and skills of discovery or interaction.

Conceptual ideas of Chinese food culture

Chinese food culture is a cultural category between the material wealth and spiritual
wealth culture created by human society in the historical practice in a broad sense and the
social ideology and culture concept in a narrow sense. Due to China's unique geographical
location, climate characteristics, and historical and cultural background, The exploitation
of the people by the Chinese feudal society made the Chinese people have the idea that "
ELIER," (which means food is the paramount necessity of the people. The people

take food as the sky) very early. To achieve the goal of a "full stomach," the Chinese have
developed various raw food materials, creating all kinds of delicacies. Chinese traditional
philosophy emphasizes the balance of Yin and Yang, which is also reflected in food
culture. The ancients summed up the characteristics of each food for us through
experience and wisdom so that we can balance the impact of our health and the external
environment through the combination of medicine and food. China has vast land and
abundant resources and has eight major cuisines. Different landforms and climates make
Chinese cuisine rich and diverse, with regional characteristics. Industrious Chinese use
food to "paint" their dishes, and the rich and colorful dishes also show China's unique

aesthetics in the world.
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Chinese vocabulary ability through the Chinese food culture of CFL learners

This section was discussed focusing on the second objective of this research, which
responds to the hypothesis of this research. The research hypothesis assumed that using
Chinese food culture can enhance CFL learner's vocabulary ability and intercultural
communicative competence.

The hypothesis is supported owing to the result showing that using Chinese food
culture can enhance CFL learner's vocabulary ability. Food culture occupies a very
important position in China's extensive and profound cultural system. Mr. Sun Yat-sen
said very proudly: "In the evolution of modern Chinese civilization, after everything has
fallen, only the progress of food and drink has still been recognized by all civilizations.
The food invented in China is very prosperous than in Europe and the United States, and
the sophisticated cooking methods in China are not comparable to those in Europe and
the United States. As for the eating habits of the Chinese people, although comparing it
with the latest theories devised by the most eminent medical and hygienists in Europe and
the United States today, there is much in common." At present, there are more than 1,000
colleges and universities in China that offer courses on "Chinese food culture." Therefore,
teachers add vocabulary and proverbs related to Chinese food culture in CFL courses. It
is a very important part of Chinese culture teaching. The same result was also obtained in
this study. The CFL teacher said that the CFL major of Chiang Mai University also has a
corresponding Chinese food culture course, and most of the courses will compare Chinese
and Thai food to deepen students' understanding of Chinese food culture. Promote the
interest in learning Chinese and promote the progress of Chinese vocabulary ability. Due
to the objectives and limitations of the CFL curriculum, most of the students in this study
still lack the ability to listen to and speak Chinese vocabulary. As for the reading part,
students and teachers have a unified point of view and think that it is the most frequently
encountered in the CFL course and is also more important. The conclusion is beyond
doubt when it comes to whether Chinese food culture can enhance Chinese vocabulary
ability. All the respondents in this study said that Chinese vocabulary ability is the basis
for learning Chinese, and learning Chinese food culture is very interesting, which can
increase their interest in Chinese and allow them to make more Chinese friends. It is not

difficult to see that the attraction of Chinese cuisine to foreign friends is gradually
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increasing. As a relatively special course, CFL's learning objects are mostly foreigners,
so it is an essential process to add relevant vocabulary and proverbs of Chinese food
culture to the CFL course. This can greatly enhance the interest of CFL students in course
study.

ICC of CFL Learners

This section was discussed focusing on the third objective of this research, which
responds to the hypothesis of this research. The research hypothesis assumed that using
Chinese food culture can enhance CFL learner's vocabulary ability and intercultural
communicative competence.

The hypothesis is supported due to the result showing that using Chinese food
culture can enhance CFL learner's intercultural communicative competence. The
questions in the questionnaire survey in this study were designed based on Byram's ICC
model, and the researcher's own ICC model was set up to analyze the questionnaires
obtained according to the answers to the questions in the questionnaire during the data
analysis process of the study. ICC has long been recognized as one of the leading
developments in the world today. When it comes to communication, it is naturally
inseparable from language, and there were fewer researchers exploring students' ICC in
CFL learning. In this study, most of the CFL students' ICC in Chinese food culture was
moderate to high. In particular, the interviewees who have studied abroad in China
showed higher communication skills in Chinese. This indicates that the cultural
component's learning and impact greatly help CFL students' ICC. Due to the restrictions
of the pandemic, the faculty also organized an online Sino-Thai communication platform,
allowing CFL students and TFL students to communicate online and exchange their own
cultures. Regarding the CFLT process, Byram's model is highly suitable since learning a
second language is not only focused on the language itself. Instead, it is composed of
knowledge, skills, and attitudes. Learning a second language does not merely pertain to
talking about things on paper but also about improving the ICC skills and becoming an

ICC talent in the future.
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5.4 Conclusion

Among the 3rd year CFL students and teachers at Chiang Mai University in this
study, the CFL teacher believes that teaching Chinese food culture is very important in
the process of Chinese teaching, and the mastery of Chinese vocabulary ability is the basis
for improving the Chinese level. The teacher will deepen students' understanding of
Chinese food culture and enhance students' ICC by integrating Thai specialties into the
teaching of Chinese food culture. CFL students currently have outstanding Chinese
vocabulary ability in terms of Chinese food culture in reading and application but still
lack of listening and speaking exercises. The researcher believes that this may be because
the pandemic has caused students to lack opportunities to practice Chinese in real life,
and this problem can be improved in future CFL studies. In terms of ICC, the ICC of the
CFL students in this study has an upper-middle level, and they can accept, learn, and use
Chinese food culture in daily life. Both students and teachers believe that learning

Chinese food culture can enrich students' Chinese vocabulary ability and improve ICC.

5.5 Limitation of the Research

There are also some limitations in this study. First, due to the impact of the
pandemic, it is difficult for the researcher to go to Chiang Mai University to conduct a
series of questionnaires and interviews; this is a piece of unfortunate news for the
researcher. However, with the help of the Internet, the researcher distributed
questionnaires to respondents through Google Forms, and made voice calls with
interviewees through Messenger, and recorded the whole process.

Secondly, the samples of this study are all from the teachers and students of the
CFL department of Chiang Mai University, Thailand. Due to human resources and time
constraints, the sample size was not large enough; moreover, teachers and students
inevitably have personal subjectivity or judgment in the survey process. However, the
sampling formula of Taro Yamane (1960) was employed to determine the research sample
size with an error rate of 5% and the result indicated that the sample number should be
44 students and 6 teachers. The margin of error for the sample size has been calculated to
be within 5%of the 3rd year CFL students of Chiang Mai University; it can be guaranteed

that the results are objective and valid within the scope of the surveyed Chiang Mai
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University.

Thirdly, language learning itself has time constraints. The results obtained from this
study may not be fully applicable after a period. The reason is that language learning
content may change with the times. With the accelerated development of technology and
the globalization of the world, research on cross-cultural communication will become
more and more in-depth. Therefore, the content of research on ICC aspects needs to be

constantly checked and updated.

5.6 Suggestions for Further Studies

Based on the results of this study, to further analysis of Chinese vocabulary ability

through Chinese food culture and intercultural communicative competence of Chinese as
a foreign language learner, some suggestions for future research are put forward.
Most of the results of this study come from the perceptions of students. Therefore, the
connection between teachers' teaching and students' learning should be further studied.
Furthermore, if future researchers triangulate data sources such as questionnaires and
interviews to see if the findings are compatible, the findings may be more robust, richer,
and more profound.

Due to the limitation of time and resources, this study only investigated the
vocabulary ability and ICC ability of CFL students in Chinese food culture at Chiang Mai
University, Thailand. Therefore, a study of CFL students from other universities or other
countries is recommended to understand or survey comparable or different outcomes of
improvement.

This study only examines the relationship between Chinese food culture and CFL
students' vocabulary ability and ICC ability. It is also possible to investigate other
outcome variables, such as Chinese history and culture, Chinese places of interest, or

Chinese social customs.
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APPENDIX A

Questionnaire about CFL Teachers

Chinese Food Culture in Vocabulary and Intercultural Communicative Competence
Research
(Teacher)

Google Forms Link : https://forms.gle/mel5prBgfyk3R51VA

Dear teachers: Due to the need for my thesis*“The Analysis of Chinese Vocabulary
Ability through Chinese Food Culture and Intercultural Communicative Competence of
Chinese as a Foreign Language Learners”, we will do a questionnaire survey for
teachers of Chinese as a Foreign Language to investigate the vocabulary ability and ICC
of CFL learners. The survey results will be sorted and analyzed in an anonymous form
and will be used only for Xinyan Liang’s thesis. Teachers, please feel free to fill in. Thank

you for your kindly supports and participation!

Part 1: General Information.
1. Date:

2. What is your gender?

o Female o Male oOther

3. What is your age?

0<20 020--36 037---55 o>55

4. Which country do you come from?

5. How many years have you taught Chinese as a Foreign Language?
o 1 year --- 5 years © 6 years --- 10 years o > 10 years

6. What is your educational level?

o Bachelor o Master oPhD oOther:
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7. What grade do you teach at university?

o Bachelor o Master oPhD oOther:

8. How many students are there in your course?

o1-10 o 11-30 o>30

9. Are you interested in Chinese food culture?

o Yes o No

10. Do you have any experience teaching Chinese as a Foreign Language in other
countries?

o Yes o No

Part 2: The current situation and problems of teaching Chinese culture to foreign

students.

1. How do you think the following Chinese culture is important to CFL teaching?
(Please circle the number)

Classification of Chinese . | Slightly Fairly Very

Culture Insignificafit Important | Important | Important
Chinese Medicine Culture 0 1 2 3
Chinese Food Culture 0 1 2 3
Chinese History 0 1 2 3
Chinese Religion 0 1 2 3
Chinese Humanities 0 1 2 3
China’s Scenic Spots and 0 1 2 3
Historical Sites
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2. What kind of Chinese culture do you most often teach to students in your CFL

teaching?
Classification of Chinese Culture Never | Rarely | Often | Always
Chinese Medicine Culture 0 1 2 3

Chinese Food Culture

Chinese History

Chinese Humanities

R R I

0 2 3
0 2 3
Chinese Religion 0 2 3
0 2 3
0 2 3

China’s Scenic Spots and Historical Sites

3. What kind of Chinese culture do you think is more attractive to students in your CFL

teaching?

Classification of Chinese Culture Dislike Fine Like Love
Chinese Medicine Culture 0 1 3

Chinese Food Culture

Chinese History

Chinese Humanities

N I e
NN NN NN

0 3
0 3
Chinese Religion 0 3
0 3
0 3

China’s Scenic Spots and Historical Sites
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4. To what degree the following objectives are important for Chinese cultural teaching

in the CFL teaching?

respect the cultural diversity of

Chinese Cultural Teaching | Insignificant | Slightly Fairly Very
Objectives important | important | important

Provide the knowledges about 0 1 2 3
daily life in China.
Forster a curious/tolerant/open 0 1 2 3
attitude towards other cultures
and cultural differences.
Promote the ability to acquire 0 i 2 3
new cultural knowledge from
documents/events from
Promote the ability to conduct 0 1 2 3
effective communication with
Chinese speaker.
Promote the ability to 0 1 2 3
understand and critically
interpret documents/events
Promote awareness and 0 1 2 3
understanding of different
values, beliefs, and ideologies
of the different language
Make students understand and 0 1 2 3
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5. What method is used to teach Chinese culture in your CFL course?

Teaching Methods Never Rarely | Often | Always

Let students watch related movies or 0 1 2 3

documentaries.

Only teach students the content of the 0 1 2 3
textbooks.
Tell students about relevant actual experiences 0 1 2 3

from your lives.

Lead students to participate in relevant 0 1 2 3
practical activities (e.g.travel, cooking,
participate in traditional Chinese festivals,

etc.).

Let students compare the differences between 0 1 2 3
Chinese culture and different cultures in
specific topics.

Anything else you teach that is not listed 0 1 2 3

above. Please specify:

6. What do you think of the satisfaction level of your teaching in the Chinese culture?

Very AN L Very
) o Dissatisfied | Satisfied o
dissatisfied satisfied
0 1 2 3
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7. What method is used to test students’ understanding of Chinese culture in your CFL

course?
Methods Never | Rarely | Often | Always

Let students take an exam in the form of a 0 1 2 3
test paper.
Let students make presentations on related 0 1 2 3
topics.
Let students do role-plays on related 0 1 2 3
topics.
Anything else you test that is not listed 0 1 2 3

above. Please specify:

8. Is it easy to test Chinese culture teaching?

Yes

No

9. What do you think are the problems in your Chinese culture teaching?

10. How important do you think Chinese culture teaching is in the CFL teaching?

Insignificant | Slightly Fairly Very
important | important | important
0 1 2 3
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Part 3: The Chinese vocabulary ability in food culture.
Please rate your ability, knowledge, or willingness. (Please mark the number in the blank)
(0= Not at all, 1= Very low, 2= Low, 3= Average, 4= High, 5= Very high)

1. Which aspect of Listening | Speaking | Reading | Writing | Understanding | Teaching
vocabulary ability are and
. Learning
more important for CFL o
Application
students in the process of
learning Chinese food
culture?
2. How do you think of Listening | Speaking | Reading | Writing | Understanding | Teaching
the vocabulary ability of A
. . Learning
CFL students in Chinese -
Application
food culture?
3. In what way do you Listening | Speaking | Reading | Writing | Understanding | Teaching
find it difficult to teach and
Learning
CFL students’ vocabulary .
Application
ability in Chinese food
culture?
4. In the CFL learning Listening | Speaking | Reading | Writing | Understanding | Teaching
process, which aspect of and
. Learning
the Chinese food cultural o
Application
vocabulary ability is more
attractive to students?
5. In the CFL learning Listening | Speaking | Reading | Writing | Understanding | Teaching
process, which aspect of i
. Learning
the Chinese food cultural <
Application
vocabulary ability is more
acceptable to students?
6. In the CFL teaching Listening | Speaking | Reading | Writing | Understanding | Teaching
process, which aspect of and
i Learning
Chinese food cultural _
Application
vocabulary ability do you
spend more time on?
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Part 4: The Intercultural Communicative Competence in Chinese food culture.
Please rate your ability, knowledge, or willingness. (Please circle the number)
(0= Not at all, 1= Very low, 2= Low, 3= Average, 4= High, 5= Very high)

1. I am familiar with the cultural norms and expectations of
Chinese food culture (e.g., food type, eating manner, greetings, (0|12 |3 |4

etc.).

2. | can describe some important historical/social/political

events that have shaped Chinese food cultures. NN
3. I am interested in knowing unfamiliar aspects of Chinese AN
food culture (e.g., history, traditions, etc.).

4. 1 know the specific reasons for the difference between ol 10 M 4
Chinese food and foreign food.

5. I can describe how some foreign CFL learners view some of 4164 .
China's food culture.

6. 1 am willing to understand the difference in food acceptance o | X | 4

between Chinese and foreign CFL learners.

7. 1 am willing to understand the differences in eating habits,
food beliefs and personal tastes between Chinese and foreign 0|1(2]3|4
CFL learners.

8. I am interested in knowing the different opinions that foreign

CFL learners see a particular food in China. O
9. | can identify how some misunderstandings happen in ol1lal3la
interactions between Chinese and foreign CFL learners.

10. While interacting with foreign CFL learners, | adjust my

behaviors, body language, and gesture according to what is 011|234

considered appropriate by them.

11. I can find out unfamiliar cultural information | come across

in oral or written communication situations.
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12. Before | teach to foreign CFL learners, | think about how
they, with different cultural backgrounds, will feel about or

react to what I am going to teach.

13. I think | should not immediately judge people from other
countries, because their behaviors might just be the result of

cultural differences.

14. | can understand a foreign food in its own cultural context.

15. 1 am aware of the diversity in foreign cultures (e.g.,

differences in race, class, gender, and profession, etc.)
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APPENDIX B

Questionnaire about CFL Students

Chinese Food Culture in Vocabulary and Intercultural Communicative Competence
Research (Student)

Google Forms Link: https://forms.gle/bJoG5Lzwu72UgHiC6

Dear students: Due to the need for my thesis “The Analysis of Chinese Vocabulary
Ability through Chinese Food Culture and Intercultural Communicative Competence of
Chinese as a Foreign Language Learners”, we will now do a questionnaire survey for
students of Chinese as a Foreign Language to investigate the vocabulary ability and ICC
of CFL learners. The survey results will be sorted and analyzed in an anonymous form
and will be used only for Xinyan Liang’s thesis. Students, please feel free to fill in. Thank

you for your kindly supports and participation!

Part 1: General Information.
1. Date:

2. What is your gender?

o Female o Male oOther

3. What is your age?

0<20 020--36 037---55 0>55
4. Which country do you come from?

5. How many years have you studied Chinese as a Foreign Language?
o 1 year --- 5 years o 6 years --- 10 years o > 10 years

6. What is your educational level?

o Bachelor o Master oPhD oOther:

7. What grade are you at university?

o Bachelor o Master oPhD oOther:
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8. How many students are there in your course?

o 1-10 o 11-30 o>30

9. Are you interested in Chinese food culture?

o Yes o No

10. Do you have any experience learning Chinese as a Foreign Language in other
countries?

o Yes o No

Part 2: The current situation and problems of teaching Chinese culture to foreign
students.
1. How do you think the following Chinese culture is important to CFL learning? (Please

circle the number)

Classification of Chinese | Insignificant | Slightly Fairly Very

Culture Important | Important | Important
Chinese Medicine Culture 0 J 2 3
Chinese Food Culture 0 1 2 3
Chinese History 0 1 2 3
Chinese Religion 0 1 2 3
Chinese Humanities 0 1 2 3
China’s Scenic Spots and 0 1 2 3
Historical Sites

2. What kind of Chinese culture do you most often learn in your CFL course?

Classification of Chinese Culture Never | Rarely | Often | Always
Chinese Medicine Culture 0 1 2 3

Chinese Food Culture

Chinese History

Chinese Humanities

A I

0 2 3
0 2 3
Chinese Religion 0 2 3
0 2 3
0 2 3

China’s Scenic Spots and Historical Sites
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3. What kind of Chinese culture do you think is more attractive to you in your CFL

course?
Classification of Chinese Culture Dislike Fine Like Love
Chinese Medicine Culture 0 1 2 3

Chinese Food Culture

Chinese History

Chinese Humanities

A e

0 2 3
0 2 3
Chinese Religion 0 2 3
0 * 3
0 2 3

China’s Scenic Spots and Historical Sites

4. To what degree the following objectives are important for Chinese cultural learning

in the CFL course?

Chinese Cultural Learning | Insignificant | Slightly Fairly Very
Objectives important | important | important
Provide the knowledges about 0 1 2 3

daily life in China.

Forster a curious/tolerant/open 0 1 2 3
attitude towards other cultures

and cultural differences.

Promote the ability to acquire 0 1 2 3
new cultural knowledge from

documents/events from

Promote the ability to conduct 0 1 2 3
effective communication with

Chinese speaker.

Promote the ability to 0 1 2 3
understand and critically

interpret documents/events
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Promote awareness and 0
understanding of different

values, beliefs, and ideologies

Make students understand and 0
respect the cultural diversity of

the world.

5. What method is used to learn Chinese culture in your CFL course?

Teaching Methods

Never

Rarely

Often

Always

Watch related movies or documentaries.

0

1

2

Leaning the content only from the

textbooks.

0

1

y)

The relevant actual experiences from your

teachers.

Participate in relevant practical activities
(e.g. travel, cooking, participate in

traditional Chinese festivals, etc.).

Compare the differences between Chinese
culture and different cultures in specific

topics.

Anything else you learned that is not listed

above. Please specify:

6. What do you think of the satisfaction level of your learning in the Chinese culture?

Very Dissatisfied | Satisfied | Very
dissatisfied satisfied
0 1 2 3
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7. What method is used to test your understanding of Chinese culture in your CFL

course?
Methods Never | Rarely | Often | Always
Take an exam in the form of a test paper. 0 1 2 3
Make presentations on related topics. 0 1 2 3
Do role-plays on related topics. 0 1 2 3
Anything else you have been tested that is 0 1 2 3
not listed above. Please specify:

8. Is it easy to test Chinese culture learning?

Yes

No

9. What do you think are the problems in your Chinese culture learning?

10. How important do you think Chinese culture learning is in the CFL learning?

Insignificant | Slightly Fairly Very
important | important | important
0 1 2 3

Part 3: The Chinese vocabulary ability in food culture.

Please rate your ability, knowledge, or willingness. (Please mark the number in the

blank)

(0= Not at all, 1= Very low, 2= Low, 3= Average, 4= High, 5= Very high)
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1. Which
aspect of
vocabulary
ability are
more
important
for you in
the process
of learning
Chinese
food

culture?

Listening

Speaking

Reading

Writing

Understanding

Teaching
and
Learning

Application

2. How do
you think
of the
vocabulary
ability of
you in
Chinese
food

culture?

Listening

Speaking

Reading

Writing

Understanding

Teaching
and
Learning

Application

3. In what
way do
you find it
difficult to
learn
vocabulary
ability in
Chinese
food

Listening

Speaking

Reading

Writing

Understanding

Teaching
and
Learning
Application
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culture?

4. In the
CFL
learning
process,
which
aspect of
the
Chinese
food
cultural
vocabulary
ability is
more
attractive

to you?

Listening

Speaking

Reading

Writing

Understanding

Teaching
and
Learning
Application

5. In the
CFL
learning
process,
which
aspect of
the
Chinese
food
cultural
vocabulary
ability is
more

acceptable

Listening

Speaking

Reading

Writing

Understanding

Teaching
and
Learning

Application
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to you?

6. In the
CFL

learning

Listening | Speaking | Reading | Writing

process,
which
aspect of
Chinese
food
cultural
vocabulary
ability do
you spend
more time

on?

Understanding

Teaching
and
Learning

Application

Part 4 The Intercultural Communicative Competence in Chinese food culture.

Please rate your ability, knowledge, or willingness. (Please circle the number)

(0= Not at all, 1= Very low, 2= Low, 3= Average, 4= High, 5= Very high)

1. I am familiar with the cultural norms and expectations [0 |1 |2 (3 |4 |5
of Chinese food culture (e.g., food type, eating manner,

greetings, etc.).

2. | can describe some important historical/social/political |0 |1 [2 |3 |4 |5
events that have shaped Chinese food cultures.

3. I am interested in knowing unfamiliar aspects of 0|11]2 |3 (4|5
Chinese food culture (e.g., history, traditions, etc.).

4. | know the specific reasons for the difference between |0 |1 (2 |3 |4 |5
Chinese food and foreign food.

5. I can describe how some foreign CFL learners view 0112 (3|4 |5
some of China's food culture.
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6. 1 am willing to understand the difference in food

acceptance between Chinese and foreign CFL learners.

7. 1 am willing to understand the differences in eating
habits, food beliefs and personal tastes between Chinese
and foreign CFL learners.

8. I am interested in knowing the different opinions that

foreign CFL learners see a particular food in China.

9. | can identify how some misunderstandings happen in

interactions between Chinese and foreign CFL learners.

10. While interacting with Chinese, | adjust my
behaviors, body language, and gesture according to what
is considered appropriate by them.

11. | can find out unfamiliar cultural information | come

across in oral or written communication situations.

12. Before | learn Chinese culture, I will first go to
understand the corresponding cultural background and

make a suitable response with what | am going to learn.

13. I think I should not immediately judge people from
other countries, because their behaviors might just be the

result of cultural differences.

14. | can understand a foreign food in its own cultural

context.

15. | am aware of the diversity in foreign cultures (e.g.,

differences in race, class, gender, and profession, etc.)
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APPENDIX C
The Outline of Semi-Structured In-depth Interview with CFL Teachers

The outline of semi-structured in-depth interview
(Teacher)

. What is your name?

(A Je At ?)

What is your gender?

(EAPERIR (T2 2 )

. What is your age?

(ERFREZRT ?2)

. Which country do you come from?

(kB NEZE ?)

How many years have you taught Chinese as a Foreign Language?

(EHFESIMNGES AT ?)

. Can you briefly describe your education experience? | am a master student at Chiang
Mai University, Thailand. I graduated from Chiang Mai University, Thailand, with a
bachelor's degree in Thai as a foreign language. How many students are there in your
course?

(EREM N H— TRINEE AT ? I —2FEEERANE RN, Rl FRE
THART > ARE RN ERIE - )

. Which degree students are you teaching?

(B2 F A 2 )

Do you have any experience teaching Chinese as a Foreign Language in other
countries?

(A TEH A E FH TS IMNOEBF TG 2 )

. Which aspects do you use to enrich CFL students' Chinese vocabulary ability?

(Pt it U 7 T SR = & P AR DB 1A RE ST 2 )

10. Have you tried enriching students' Chinese vocabulary ability through Chinese food

culture?

119



(o B 2t M P E BT ERF E AR DOERICAE S 2 )
1

10.1 If the answer to question 10 is yes, How do you feel about the teaching effect?

(S 10 W E R B EIE - RSB FRRELME?)

10.2 If the answer to question 10 is no, Answer by imagining how do you feel about

the teaching effect?

11.

12.

13.

14.

15.

16.

(R 10 WHYEE R G EMNIE > WE-THRFRFELAE?)
What do you think are the strengths of enriching students' Chinese vocabulary ability
through Chinese food culture?
(ni 5 h E R a U E T EPR B AR DOERNC R IRV A ?)
What do you think are the weaknesses of enriching students' Chinese vocabulary
ability through Chinese food culture?
(ni 5 h B I B S B TRk 8 F ARG RN R I R R 2 At ?)
Do you think that students' ICC skills can be improved by increasing vocabulary
ability?
(it 15 Rl R ST BY O T AR = 4R Ry ICC RETING, 2)
What other aspects do you think can improve the ICC skills of CFL students?
(WRINTy i o] EAMBREE T5 254271 CFL 24/ ICC RE 2)
From your experience, what are the effective ways to improve the ICC skills of CFL
students that you can recommend to me?
(IR B > AURLE S R R AT B2 & CFL 2742 ICC RE I RUIRAS rTLIMER 44 2 )
There is an old saying in China: "ELL£22K (food is the paramount necessity of

the people.) ". In fact, no matter in China or anywhere in the world, food is the most

basic source of happiness, but the food culture around the world is different. | hope
that "food culture” is the key point, and based on food culture, students can start their
own cross-cultural exploration., so that CFL students can understand Chinese food
culture, which will help improve students' ICC skills. What do you think?
(TEREAAE TGN © “RURHR", HNERIETE » i FRAER—1 3477 - &Yz
BT SEEHRR - (R RS AV ESUBEIARFE AL “RE UL TEN ST
DR E SRR - FAERERS B TS SUBRITRSR, ik CRL AL T EIR &L
HENTHET /Y ICC HifE, IRIAHIE ?)
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APPENDIX D
The Outline of Semi-Structured In-depth Interview with CFL Students

The outline of semi-structured in-depth interview
(Student)

What is your name?

(IEHREA AT 2)

What is your gender?

(EAMERIR (T2 2)

What is your age?

(ERFRZRT ?2)

Which country do you come from?

(fack BN EZ)

How many years have you learned Chinese as a Foreign Language?

(5 S WIMNB S KR T 2 )

What degree are you studying?

(AR 20

Do you have any experience learning Chinese as a Foreign Language in other
countries?

(A E AL E R 5 S NGB LG 2 )

Have you ever had any kinds of food from different countries? (ltalian, Thai, French,
Japan...)

How about Chinese food? Do you like Chinese food?
(A e H A ERAE RN ? AR R EEEE ? fRidfF P EERELFE ? )
Which aspects do you use to enrich your Chinese vocabulary ability?

(Pt it T T R = & ARADGERNCRE ST 7 )

10. Have you tried enriching your Chinese vocabulary ability through Chinese food

culture?
(A Z R M E IR &L F EREZE IR TOE RIS 2 )
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11.1 If the answer to question 10 is yes, How do you feel about its effect?
(R 11 B E B ENIE - IMRARERELRE? )
11.2 If the answer to question 10 is no, Answer by imagining how do you feel about it?
(AR 10 W EFEEE EMNIE - WE—-TRRELE?)
12. What do you think are the strengths of enriching Chinese vocabulary ability through
Chinese food culture?
(nt g it HE RS LT R B DOE TR VAR A Rt 2 2)
13. What do you think are the weaknesses of enriching Chinese vocabulary ability
through Chinese food culture?
(Rt et E IR B eI EIR = & DGR AE IR A R Z AR At 2 2)
14. Do you think that your ICC skills can be improved by increasing vocabulary ability?
(vt 15 it 1R R SIS I T LLRR & 48R 1ICC ED T, )
15. What other aspects do you think can improve the ICC skills of yours?
(URIAAY A ] LM IIRLEL 5 T A4 T HERY ICC HET) 2)
16. From your experience, what are the effective ways to improve the ICC skills of
yours that you can recommend to me?
(MIERIZEG - AR SR B AT AR & 1) ICC BE D RIRBE R LIMERE 25 2 )
17. There is an old saying in China: "ELA& K (food is the paramount necessity of

the people.) ". In fact, no matter in China or anywhere in the world, food is the

most basic source of happiness, but the food culture around the world is different. |
hope that "food culture” is the key point, and based on food culture, students can
start their own cross-cultural exploration., so that CFL students can understand
Chinese food culture, which will help improve students' ICC skills. What do you
think?

(TEPEAMEER © “RURNE, HITRSRETE - FHFTE— N > &)
R AYSERARIR - (BRI SEY IR B SULBARE » FAE IRaSUL R 55 -
DIRESAL SR - FAERERS B TS SUBRVERE - ik CFL AR T E I aUE
HENTHET /Y ICC HifE, IRIAVHIE ?)
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APPENDIX E

Certify of Online Research Ethics Training of Researcher

AR
L _A
N

tas% Y
nmar | VE(AS!

Certificate of Completion

National Research Council of Thailand (NRCT) and Forum for Ethical Review Committee in Thailand (FERCIT)

Certify that

- -
Xinyan Liang
Has completed the ON-LINE RESEARCH ETHICS TRAINING

Course HangasHanvsesssuns3veluuyus SHSuUnAnYY/UN3Ye

Date approved Date expired

(11/08/2565) g J ngt;v;L (11/08/2568)

(Professor Dr. Sirirurg Songsivilai)
Secretary-General
National Research Council of Thailand

ohrs.nrct.go.th/Ims/reportcertcompletion?uid=NjgxMjM=&typel D=MQ==
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